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Introduction

When working as an early childhood professional it is a requirement that you have knowledge and skills to
provide individualised care for children aged 0 7 12 years of age.

This resource outlines the guidelines in the provision of care for childrenr el evant to the Chil d
Sector and focuses on the following topics:

e Play
e  Development
e¢ Documenting Childrends Learning

This cluster module incorporatesthreeuni t s of competency from the CHC3070
Services:

e CHCFC301A Support the development of children
e CHCPR303D Develop understanding of childrends inter.
e CHCPR301IBProvide experiences to support childrends pl a

Training Package: CHC08 Chil drendéds Services Training P

Information about this resource

This resource is designed to help you develop your knowledge and skills in two ways.

First, you will be provided with information about the topic. You are encouraged to read all of the information
so that you are able to broaden your knowledge.

Second, you will be required to reflect on the information you have read and to complete activities and/or
work-based tasks which demonstrate your ability to apply your new knowledge and skills in your workplace.

If at any stage of this learning opportunity you are having difficulties with this resource, please contact your
Trainer. Your Trainer will be able to assist you with any concerns that you may be experiencing. It is
important to ask for help and please remember that there are no silly questions.

The following are examples of how this resource is formatted. You will see these titles and colour codes
throughout this resource.

Readings

READING

Occasional readings have also been included. These readings provide you with further information about the
topic.

You will be able to access the link directly from the reading within the training booklet.

Reflection

REFLECTION

Reflections provide an opportunity for you to think about a concept and relate it to your prior or current work
or personal experience.

IMPLEMENTATION DATE: APPROVED:
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Hints

HINT

Hints are designed to point you in the right direction.

Activities

ACTIVITY

Activities have been included within the content of some topics. These activities are not assessable, but you
are urged to complete them to benefit your own learning process. Many of these activities display model
answers when you submit your responses.

Some activities are interactive and you can follow the link to complete them online. Where possible, a written
version of the activity is available directly beneath the activity.

Further Guidance

FURTHER GUIDANCE

Further Guidance provides extra snippets of information complementary to the content.

Other important information

Source

A source is the reference to where material in the content was found. Sources are displayed throughout the
content and on some occasions at the bottom of the page within the footnotes.

Resources

Resources such as interactive learning activities, readings and templates can be downloaded from the
GoodStart Training College website at www.goodstart.edu.au/resources
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Introduction

Statistics show that 96% of children aged four to five years attend some form of early childhood education.
Considering this statistic, it is essential for early childhood professionals to ensure the environment is
enriched with learning opportunities and high quality care. Children, early childhood professionals and
parents working together will enable the environment to be examined carefully to create the best possible
learning place for children to assist and promote their development.

Children develop across three main areas. These areas are:

1. Growth & describes the physical changes that occur in the body. Growth is usually measurable (we
can measure changes in weight and height). Birth to five years is a period of very rapid growth and
rapid maturation. Adolescence (12 to 18 years) is also a period of rapid growth. A slower growth rate
occurs between five and 12 years. Growth does not proceed evenly through the body; different parts
of the body will undergo growth spurts at different times. This

accounts for variations in body proportions at different ages. There
are critical periods of growth during a child's development. This is
most obvious during prenatal (conception to birth) growth. There are t

wide variations in sizes, shapes and rates of growth between
children. However, all children follow a similar pattern of growth.

2. Learning & refers to changes that result from experience rather than from a physiological process.
Learning occurs mainly through the child's interaction with his/her environment. For example, a mother
talks to her infant, asks a question, and then pauses. The infant soon learns the talk and pause
sequence and mimics the mother. He/she responds to the mother by vocalising (e.g. cooing) and
pausing. The mother responds to the infant by talking during the infant& pauses, then pausing herself
to allow the infant to respond. This is the start of two-way communication and language.

3. Maturation & is the natural process of completing growth.
Maturation occurs according to a genetic plan. Each child has inherited a plan as to how quickly or
slowly he/she will grow. Of course, this is also influenced by the child's environment (such as diet,
sleep, exercise). Parts of the body reach maturation at different rates (some organs reach maturity in
infancy while others do not mature until much later).

For example, the reproductive system has a brief growth spurt just after birth, then changes little until
just before puberty, whereas the kidneys function at the adult level by the end of the first year.

This topic will discuss child development and the essential role of playinc hi | drenbés .devel opment
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The Early Years Learning Framework

il n December 2007, the Counci l of Aus-
the Australian and state and territory governments would work in partnership on a
National Quality Agenda for Early Childhood Education and Care. A key element
of the National Quality Agenda is Aus
Framework.

The Early Years Learning Framework is a national curriculum framework which will ensure quality and
consistency in the delivery of early childhood education programs across all early childhood settings. It will
cover birth to five years and support transition to formal schooling.

The Framework will be an important tool to help professionals and parents achieve the best learning and
developmental outcomes for children. It will also provide direction in relation to quality early childhood
education for children and will significantly complement universal access to preschool.

The Years Learning Framework describes the principles, practice and outcomes which enhance young
childrendés | earning from birth to five years of
emphasis on play-based learning as play is the best vehicle for young children6 s | e bympnovidmgythe
most stimulus for brain development. The Framework also recognises the importance of communication
and language (including early literacy and numeracy) and social and emotional development. The release
of the Early Years Learning Framework is the first phase in the implementation of the Australian

Government 6s National Quality Agenda for early
endorsed the release of a Regulation Impact Statement which contains options for further reforms to
quality. Consultation with families and the sett
The Australian Government recognises play. as the
Play

Play is often underestimated and undervalued in regards to its importance. In fact

play is children® 6 w o Thaidh play, children make meaning of the world around

them. | f you want to see a childbdéds perce

them play....

Types of Play

Play comes in all shapes and sizes and energy levels but most play that children engage in falls under the
following categories.

e Physical play 8 is also known as physically active play. This type of play allows children to exert
energy and practice large motor skills such as coordination, strength and balance. It also allows for
physical health, wellbeing and fitness. Physical play includes activities that involve large or active
movements such as running, jumping, climbing, kicking, throwing, crawling, rolling, dancing etc.
Resources that can be provided to support this type of play include mats and cushions, balancing
planks, trestles, balls, hoops, tunnels and ladders. The environment should be set up in an appealing
way to encourage children to participate. The children, themselves, can even be involved in the set-up
of the play environment. Open space free from clutter and tripping hazards is ideal.

e Discovery play 8 is also known as exploratory play. This type of
play allows children to explore and experiment within the
environment, extends childrenods
allows opportunity to test trial and error and cause and effect.
Experiences that can be classified as discovery play include
gardening and exploring the natural environment, animals, magnets,
science experiments, pop up toys, textured materials or mirrors o
really anything that encourages children to think and investigate.
The environment should be set up to promote discovery and

* Sourced: Department of Education, Employment and Workplace Relations (2011) http://www.deewr.gov.au/Earlychildhood/Policy Agenda/Quality/Pages/home.aspx
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curiosity with items of interest and as well as new and unfamiliar objects that can spark interest.
Children can be allowed to explore the environment at their own pace and can be supported by open-
ended and thought-provoking questions by early childhood professionals.

e Creative play 8 this type of play allows children to express thoughts and feelings through creative
means such as dance, music, role play, storytelling, creative writing, block building, or visual arts
such as drawing, painting, modelling or collage. Almost any resource can be incorporated into
creative play as children will use them to create whatever they desire. Their creativity is the only
limit! The environment should be presented in an appealing way where children can source and
access the materials freely, whether it is in book corner, home corner or in the painting area. There
are no rules when it comes to creative play i there is no right or wrong way to be creative.

e Manipulative play & this type of play involves the use of hands and fingers. It allows children to
gain control over their fine motor skills (small muscles) and extend dexterity and hand/eye
coordination. Experiences that incorporate manipulative play include: drawing and writing; small
construction such as Mobilo, threading, cutting, bead frames, small rattles; modelling materials such
as playdough; and sensory experiences such as sand and goop. Manipulative play tends to require a
little more concentration that other types of play, so the environment should allow for focus and
attention on the task at hand.

e Imaginative play 0 is also known as dramatic play. This type of play allows children to experience
fantasy or pretend play. te ncour ages children to experience
by engaging in role play. Ch i loughteamd itceacourages childeem
to explore concepts of empathy and differing opinions. Resources that support imaginative play
include dress up clothes, home corner furniture with pretend food and cutlery and crockery, dolls,
stuffed toys, old computers or phones or anything of interest to the child. The environment, which
may be set up in home corner, on the outdoor fort or even in the sandpit, should be presented in an
enticing way that encourages participation. Children should have the choice of materials and can be
consulted as to what materials are made available to them.

e Social play 1 is also known as interactive play. This includes any type of play where two or more
children engage in play together. It encourages children to develop prosocial skills such as sharing,
turn taking, empathy, conversational skills and listening. Resources and experiences that support
social play are endless but some examples include sand play, home corner, ball games, construction
and group visual arts. The environments in social play are also endless but it is important that
adequate resources and space are provided to limit conflicts between children.

In addition to the above types of play, play also falls into two other categories 8 noisy play and quiet play.
As these categories suggest, noisy play is play that supports children who wish to engage more actively into
the experience such as construction, physical games or dancing; while quiet play is play that supports
children who wish to engage in more passive play such as puzzles, books, drawing or relaxation areas.

When establishing these areas in an early childhood service, it is important to consider the size
and shape of the room, the number of children and the resources available. Ideally, typically
noisy activities should be positioned away from quiet play areas to allow for focus and
concentration. Different areas in the room can be created by using furniture, shelving, room
dividers or curtains or material.

As children do all of their learning through play, they need to feel confident and safe,
and that they belong in their environment. They need supportive, positive and secure
interactions and environments for optimum growth, development, behaviour,
interactions, independence and self concept.
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Stages of play

Years and years of research have gone into determining how and when children learn specific skills, which
has provided us with theories of child development. There are many theorists who have contributed to these
studies. Three theorists that specifically relate their theories to the development of play are:

e Jean Piaget,
e  Mildred Parten
e Lev Vygotsky.

Jean Piaget i Stages of Cognitive Play

Jean Piaget devised the social-c ogni ti ve theory which is based around |
evolves when their cognitive function increases. What this means that children learn by observing and
interacting with the world around them.

REFLECTION

Think about how you learn new skills. Do you learn through simply reading a document or do
you gain more understanding through watching someone demonstrate a task or doing the
task yourself?

Watch the children you work with play and interact throughout the day. Many children will

watch another child perform a task and then imitate it. Children make sense of their world by
watching others and through interacting with the world around them.

The following table provides a summary of the social-cognitive play stages children progress through.

. Age
Play category Definition Examples (years)
Simole. repetitive movements with Kicking, running around a room, kneading
Functional pe, repet dough with no attempt to construct with it, | 07 2
or without objects
pop up toys
Constructive Creating or constructing something I\/_Iaklng a hou_se out of blocks, painting a 21 4
picture, threading
Dramatic ﬁ)ﬁggg out everyday and imaginary Playing house, school, doctor, dress ups 317
Games with rules Understandlng 'a'n_d conforming  to Board games, baseball, hopscotch 61 11
rules in play activities

Mildred Parten i Stages of Social Play

Mildred Parten is a social development theorist who believed that social skills and level of interactions are
developed in stages. She explained that as children got older they progressed through different interaction
styles. The following is a brief outline of these stages.

e Unoccupied play 8 typically occurring between the ages of birth to two, the child may watch anything
of immediate interest but does not engage in play.

e Solitary play 0 typically occurring between the ages of birth to two, the child is engrossed in their
own play and makes no attempt to interact with others nearby.

e Onlooker play 8 typically occurring between the ages of birth to two, the child will watch others play
but not join in.

e Parallel play 0 typically occurring around the age of two, the child plays side by side with another
although no interaction takes place.

e Associative play 0 typically occurring around the age of three, the child plays in the same area as
another, and simple communication may take place but there is no direct or coordinated play.

e Cooperative play 0 typically occurring around the ages of four to five, involves the sharing of ideas
and play materials, and the children work together for the same purpose.
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Lev Vygotsky and Social Play Theory

An alternative perspective on play has been offered by Lev Vygotsky. He believed that social interaction

| eads not only to increased I|levels of knowl edge, but
behaviours. Vygotsty suggested that there are three ways in which learning is passed along to an individual.

First, the child learns through imitation (copying another), then by instructional learning (scaffolding),

followed by collaborative learning.

What this may look like in practice:

Johab sits at the table set up with a playdough activity. Johab has never seen playdough before, so he sits
and observes the other children using the playdough. Kiahn, sitting next to Johab is rolling his playdough
using the palms of his hands making the playdoughi nt o a 6 s & WiSahngthen polceds to push his
fingers into the playdough making holes in the flattened shape. Kiahn picks up his playdough, holds it out to
Johab,and says wi t hJohab=anhes aut afid fistdokobes the playdough in front of him. Johab
then reaches out and pushes his finger in the playdough, making a hole. Johab looks at his playdough,
laughs and looks at Kiahn.

Vygot sky and the alobeveFopPmertin (ZPD)

Vygotsky theorzosedofaboubx amahich descvibed asfuatemmwhére a child has
reached the end of a type of play and has exhausted all the possibilities and eventualities of the play
environment. At this point, adult interaction is required to introduce a new concept that leads on to further
play in another direction. The ZPD focuses on the value of social interaction with more skilled members of a
social group. Quite simply, the zone of proximal development is the difference between what a child can do
without help and what they can achieve with help. The zone of proximal development does not solely focus
on what a child is able to do independently; it focuses on what a child can do with the assistance of others.

Zone of Proximal Development

a

v

Tasks a child Tasks a child
can complete can complete

independently with assistance

Example: Two children are playing in the home corner and are showing signs that they have ended
their cake making experiment. An adult interacts by suggesting they open up a café with tables and
serve cups of tea and cake and take money for the food. The play then moves in another direction that

may be seen as more complex. ——
Vygotsky and Scaffolding Theory g Al
As part of Vygotskyds social play theol 2 1 "~ l oped
called &caffoldingd The word denotes a build-up of skills, similar to supporting a ;,‘;‘[ ;
building until itis complete. Just as a oOscaffoldd suppo¥ u e i ng u
independentl!l vy, a more experienced per sl I Fd a 0s.
complete a task independently. | n r el ation to chil dreni7] Jlaf f ol
that early childhood professionals need to be aware of because, while it | | u[
sometimes happenshat ur al | vy, it is an essential ’ SuUpiJ
play.
As children play, early childhood professionals posi ti vely reinforce the play an
Theyi dentify the childés emerging skills and carefully
environment not only to enhance and develop the childr
self-esteem.

Example 1: Fouryearold Geet a is at the playdough table and is s

the table. The early childhood professional praises her work and suggests that perhaps she could

make her snakes move into shapes she can see on the shape wall. Geeta then manipulates her

snakes into a series of shapes that she isabletoname.l n t hi s way, the play is O0sc
simple snakes to creating three dimensional shapes.
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Example 2: Sebastian, aged 1.3 years is learning to walk. Sebastian can walk with assistance, such as
holding on to furniture or an adult& hand. The prop (furniture) or adult acts as a scaffold, supporting
Sebastian to walk with assistance.

] You can clearly see that 6 s c af f ogoebihanglGn hand with the zone of proximal
- development.

Quality Area 1 of the National Quality Standard focuses on Education program _
and practice that engages, stimul at e: 'L
development. Quality Area 1 requires that the educational program and practice &
responds t oterestsiarld doaféold$ their learning. 9

ACTIVITY

Observe the children in the room where you work.

Where can you see more experienced children assisting other children? //
Where have you, as an early childhood professional, assisted a child to complete a task? v \

In the text box below, write three (3) examples of where you have observed this process:

Verbal Scaffolding Strategies

Strategy Explanation Example
Direct Guidance Explaining what is to be done fl wonder what happens if we put the big one
on the floor? Will the little one fit? Here, you
try itd
Explanation Helping children interpret information and | The adult tried to explain to Harriet that Emma
actions did not like being squeezed and suggested

other ways in which Emma might be involved
as O0the sisterb

Cues and Questions Encouraging reflection on thoughts and | ®™Oh, t hatds strange, |
actions with the aim of clarifying thinking instead of Shellie! Your names are almost the
sameo
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Strategy Explanation Example

Demonstration and | Highlighting appropriate strategies fiLook, Em, herebds a b
modelling one. | wonder what happens if we put the big
one on the floor?o

Goal and problem | Working out what is required and how it | fHow could you remember it?20 as ks

identification might be achieved When there is no response, she adds i Guld
writing it down help?
Planning Determining the order of actions, may |[iLet 6 s s ee wWhattis itwau wane
involve breaking the task into smallersteps [t o wr i t e? 0 ownsfkls Warst
dear Sharon, come to
Mindfulness Keeping on track or on task AiWher eds t hodl thmenekt i inmg ?|
iHow do we?get there
Evaluating actions Reviewing the meeting As they looked at the photograph, the adult
asked Scott about what he was doing in the
photo

Meaning of Play

Before providing developmentally appropriate areas, resources and materials to facilitate play, early
childhood professionals must first be able to understand what play means. For some, play may mean fun; for
others, play may mean relaxation and participating in activities which relieves stress and worry. Research
has proven that play is an essential and integral part of childhood and learning.

Benefits of play

Play allows children to:
e explore and experiment in the world around them
e create and discover and extend curiosity
e  express their thoughts and feelings
e learn about themselves and others
e  practice emerging skills
e enjoy themselves.

During play, children are offered the opportunity to feel safe, secure and supported, and start to develop
confident identities. Play links extremely well with @elonging, Being, Becomingdand every outcome is able
to be combined within a play environment.

Leisure

Leisure describes pursuits and activities which are freely chosen. It is the way that we enjoy ourselves and
relax. For children, leisure is play. When children are relaxed and enjoy their play, a higher level of learning
and development will occur.

Some people like to read, listen to music, dance or create through art and crafts. Others like to play active
sports, converse wit h Dueioéis thet, we mustjcreadetan environmennwdthinéobre 6 .
early learning setting which accommodates for a variety of play and leisure experiences.
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Setting up a Safe and Supportive Environment

DID YOU KNOW

In Australia, children aged between one and 14 account for nearly 50% of the deaths caused by injury. More
children are dying from injury rather than illnesses such as asthma or infectious disease.

Unintentional injuries are at around 90% compared to intentional injury such as abuse or violence which is at
10%.

As a general rule of thumb:

If in doubtr dom't put: it out

Early childhood professionals have an important role in play and leisure for children because they are the

creators of the environment. Early childhood professionalsal so support and expand

and interest in play and leisure. As an early childhood professional, it is your responsibility to ensure the
environment is physically safe as well as psychologically safe.

A Safe, Non-Threatening Environment

Providing a safe environment means ensuring that the children are physically safe and psychologically safe.
Early childhood professionals have a responsibility to identify risks and hazards in the environment and to
prevent or remove them. Consistent monitoring of the service, experiences, spaces and supervision will
ensure the environment is safe both physically and psychologically.

ACTIVITY

The activity below is an animated, interactive activity you can access on the GoodStart Training College
website www.goodstart.edu.au/resources.

Please click on the activity Assessing risk within the early childhood setting.

If you are unable to access a computer, please read below for a written version of the
activity.

Assessing the Environment

When you assess the environment for risks, ask yourself the following questions:
1. Is the equipment safe, with no sharp edges or small pieces for a child to choke on?
2. Isthe equipment it in good working order?

3. Is the equipment set up in appropriate areas? For example, is large climbing equipment on stable and
appropriate ground covering?

Are electrical cords and power points inaccessible to children?

Are staff members supervising all the children? Are they spreading themselves out to ensure all areas
are visible?

Are wet floor areas cleaned up immediately and is the necessary signage placed up?
Are potentially dangerous materials or chemicals out of reach of children?

Are water trolleys emptied immediately after use to reduce the risk of children drowning?
Is the equipment or resource age appropriate?

o &

© 0 N

By asking yourself questions such as these, you will begin to reflect on the environment, staff practices and
ways to manage risks which may jeopardise the safety of children physically or psychologically.
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Psychological Safety

For children to participate fully in the environment, they must feel confident and psychologically safe.
Children may begin to feel psychologically unsafe or threatened if they continually experience failure or are
in an intimidating environment. It affects their self-confidence, which in turn reduces the chance of them
confidently exploring their environment.

Safe activities are activities that children know they will be successful in. They are experiences that are
familiar to the child and that the child can participate in confidently, knowing they will not fail. Early childhood
professionals can provide newer challenges to children in a psychologically safe environment by including
additional resources $.0 childrend6s 6safeb6 activitie

For example:
e offer thick and thin paint brushes for children to use at the easel
o offer a five-piece wooden puzzle to the table with the familiar three-piece wooden puzzle.

REFLECTION
Consider the child who wants to play with the large wooden blocks all day. You can extend the
activity whiles t i | | allowing the chil dolockebypl ay with ir

e adding animals to the blocks

e adding cars and trucks

e adding small coloured blocks with the large wooden blocks

e adding dolls and dress up clothes

e using the early childhood professionalas a resource to extend on c¢ch
e tracing the blocks with chalk on the concrete

e tracing the blocks on paper using pencils.

Why not provide wrapping paper and sticky tape for the children to wrap the blocks?

It is important to provide activities of interest and preference for while still exposing them to other
opportunities in a non-threatening, safe manner.

Prepare and Provide Suitable Materials for Activities

As every child is developing and reaching milestones, early childhood professionals must ensure
experiences are offering challenge and creativity. The age and abilities of the child will greatly determine the
suitability of experiences selected.

As babies and toddlers explore the environment, preschool age children are looking for that extra challenge,
thus making each environment and selected experiences very different for each age group.

Babies and Infants
When providing creative and challenging experiences for babies and infants, ensure:

e toys with different textures colours and size are selected
e toys are large and have no sharp edges, and are easily washed or cleaned
o (different types of experiences are used.

The selection of toys is crucial to the safety and welfare of babies and infants. While children must always be
supervised during play, early childhood professionals must instil appropriate practices to protect children
from risk of injury or death due to inappropriate resources or equipment.
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HINT

You may have heard people use the film canister rule?

If an item or any of the small parts fit in a film
canister do not use this item for babies!

-

The following pictures give examples of suitable toys for infants and babies. As you can see, they have no
sharp edges or small pieces and are easily washed or cleaned. The toys also offer different texture, colour,
shape and size.

Suitable toys for infants:

As babies explore their environment they will pick up items from the floor and place them into their mouth.
This therefore sets a general rule that babies cannot have small items accessible to them. Below are some
pictures of unsuitable toys for infants and babies.

Unsuitable toys for infants:
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ACTIVITY

(/ﬂ \ In the text box below, list five (5) toys that would be suitable f o r babies to wu
service.

Toddlers

Toddlers are able to walk and move themselves around the world enabling them to touch, see and test their
abilities. Toddlers require stimulation and opportunity; most often they are happy to assist in the day-to-day
tasks we may perform such as going to the mail box, taking the laundry in or even washing up.

When providing creative and challenging experiences for toddlers, you need to ensure experiences reflect a
toddler's:

e interest in the world around them, and the desire to explore it, feel it, see it and touch it
e growing mastery of their own body.

Experiences can include indoor and outdoor experiences.

When providing suitable materials for activities for toddlers, consider the following:
e  The materials must be safe and will not cause harm to a child.
e  The child may place materials in their mouth.
e  Supervision may be required to encourage toddlers to use materials appropriately.
e Materials may need to be larger for toddlers6hands to easily handle them.
e Materials are prepared in advance, as optimum supervision is required for this age group.

It is important to ensure toddlers have opportunity for both indoor and outdoor play as they master new skills
of their own body.

Toddlers especially enjoy the great outdoors. Experiences can include:
e walking around the garden
e  kicking a ball with you
e reading a story under the shade of a tree
e finding stones and grouping them into size or colour
e watering the plants

e running, jJumping and sliding
e looking at different letter boxes or houses.

Three to Five Years
Creative and challenging experiences for children aged three to five years may involve:

e cooking, sewing, carpentry and washing

e experiences that are more varied and complicated,

physical abilities
e promotion of choice not to participate is respected, and that an alternative activity is negotiated.
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As children progress through age ranges, the types and complexity of experiences you can offer changes
dramatically. Often, children of this age will suggest activities they would like to take part in, most of which
take longer and are more complex than that of children in younger age groups.

Experiences for children aged three to five years can be much more varied and complicated, which reflects a
chil dbébs devel oping cogni t éenofthisagedvil love gxpdarienees sueh las cbokingj e s .
sewing, carpentry and washing.

When providing suitable materials for activities for pre-schoolers, consider the following:
e Materialsused shouldbeappr opri ate to each childds devel opment
e Children are exploring and creating at this age group and will need variety and change.

e  Children are learning all the skills they will require for school, so materials and experiences can
become more structured and complex.

Providing children with these experiences can assist them to develop their skills in all areas of development
as they measure, classify, engage in team work and discussions, and use fine motor skills. These all provide
fantastic opportunities for children to develop new skills, but remember that kitchens and many other places
where such experiences may occur are dangerous, so children must be supervised.

A Stimulating Environment

The set-up of the environment is one of the most important aspects which will entice children to use the area
for play or leisure.

AFor the first ti me, Australia has a National Qu
which recognises that children learn from birth. The National Quality Standard supports the implementation
of the Early Years Learning Framework and frameworks supporting the care of school age children by
ensuring that necessary environments, facilities, staffing arrangements, resources and management
structures are in place . 0

The National Quality Standard comprises of 7 quality areas:
1. Educational program and practice
Childrends health and safety
Physical environment
Staffing arrangements
Relationships with children
Collaborative partnerships with families and communities
Leadership and service management

N o gD

@Being, Belongi ng and B ma dNaional @dality Standard (NQS) approved Early Years Learning
Framework for Australia. The Framework forms the foundation for ensuring that children in all early childhood
education and care settings experience quality teaching and learning. It has a specific emphasis on play-
based learning and recognises the importance of communication and language (including early literacy and
numeracy) and social and emotional development. The Framework has been designed for use by early
childhood ear 'y <chil dhood professionals working in p e
influential early childhood professionals.

Outcome 4 of 0Bei ng, Bel ongi ng ahildrent
developing a range of skills and processes such as problem solving,
inquiry, experimentation, hypothesising, researching and investigating.

Outcome 4 relates specifically to the provision of a stimulating environment as
does National Quality Standards in Area 1 and Area 3.

Standard 1.1: The Early Years Learning Framework (or other approved learning
framework) informs the development of a program for each child that enhances
their learning and development.

Standard 1.2: The program for each child takes into account their strengths,
capabilities, culture, interests and experiences.
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i exploration and learning through play.

i Standard 3.2: The environment is inclusive, promotes competence, independent

Just as a shop has an attractive window to entice potential customers, or a restaurant presents the food
attractively, the environment in a childrenbs ser

When visiting childrenbds services you may see environt

may have minimal resources, or resources that are set up in cluttered or unorganised way. The children at
play may throw the toys on the floor, display undesirable behaviours or ignore the play area all together. This
is because the environment has not invited them to play in a positive or constructive way.

Play materials within the environment, as well as the environment itself, should be set up to stimulate
childrends devel op me ntThaenvwonmenttsizonldircorgotate the follpwling factors to
make it stimulating. It should:

e provide children with positive experiences and fun play and leisure activities

e meet the developmental needs of children by both developing existing skill sets and facilitating the
development of new and emerging skill sets

e be consistent while further stimulating through the provision of new and exciting play areas, materials
and equipment

e respond to childrenés difitsering |l evels of need

e recognise childrends interests and strengths

e foster and stimulate curiosity

e encourage all aspect s 0osbcialaemotibnal] cdghitve, ghesica, llangpage amd
creative.

Setting up a stimulating environment involves:
e the provision of a variety of materials which stimulate the senses

e a variety of play spaces and play areas which allow children to engage in all aspects of the differing
types of play, e.g., constructive, dramatic

e ensuring that the room has order and structure

e ensuring the environment is relaxed, happy and harmonious 6 e.g., playing background music,
opening windows and blinds for ventilation and light and ensuring that the children and early childhood
professionals remain relaxed

e ensuring that there is sufficient amount of equipment for all children

e  setting up experiences, removing equipment from containers and presenting them to children to entice
their participation

e providing children with a variety of experiences to allow choice and providing enough resources for
children to share

e changing the equipment and resources to ensure that children stay stimulated

e  providing props to make experiences interesting and different

e providing experiences that are based on childr
e including children in setting up their environment.

A Challenging Environment

People outside of the early childhood profession may question the benefits of early childhood programs in
which they see children as simply playing. Many people perceive the need for adults to 'teach' children how
to do things and consider that the earlier a child learns to hold a pencil, write, read and so on, the better.

A young child will learn more through his or her own discovery in play than from an early childhood
professional directing his or her learning. A child must be provided with an environment conducive to
stimulating interest, excitement, challenge and learning.

s and
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Children should be offered an environment where they can:
e discover and learn
e experiment and research
e  practice their skills

try without pressure or judgement.

All of these factors contribute to ensuring that the environment is challenging for young children.

When i mplementing a challenging environment, it is nec
display signs of frustration, the environment may be too challenging and difficult. If the environment is not
challenging enough, the children may display signs of boredom or disruptive behaviours. Both frustration and

boredom will result in children using the environment inappropriately and not experiencing success.

Provide a Range of Physical Activities to Allow Children Choice in their Play

Whenever Possible

Opportunities for childrends choice must be thewseatspi der ed
of the physical environment. The routine in the early childhood service and within each room should remain

flexible to allow for children& needs and different feelings. While the routine and program provides some

structure to the learning environment, it should also allow for times when children can choose what they

would Ilike to engage i n. o0 sHflexabidity fprlchilgreén tooselectdhfeir ava playh oi ¢ e ¢
experiences.

Allowing children choice within their play and leisure benefits them because they:
e feel empowered and in control of their play and leisure
e begin to learn the concept of responsibility and taking responsibility for their actions and decisions
e learn about consequences & for every choice, there is always a consequence, positive or negative
e develop decision-making skills
e develop independence and autonomy.

The environment can provide choice to children by:

e using open shelving for children to self-select items. 8 shelving should also be at a level which allows
children access to the variety of materials on display

e providing duplicates as well as a variety of toys and equipment that are age appropriate

e ensuring there is variation in the materials provided, for instance you may have large blocks, small
blocks as well as shaped blocks

e providing opportunities for a choice of individual, small and large group experiences
e asking the children what equipment or resources they would like to use and providing this to them.

Physical Activity
Physically active play areas should promote a chil dods

fFundamental movement skills are the building blocks for successful participation in games and sports.
Examples of these skills can often be seen in the different games our students play in the playground as well
as the organised games as part of PE and sport.

The 12 fundamental movement skills are:
1. balancing
2. running
3. jumping
4. catching
5. hopping
6. throwing
7. galloping
8. skipping
9. leaping
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10. kicking
11. striking
12. dodging.

Research suggests that fundamental movement skills are the key to addressing issues of participation levels
in physical activity, and also in addressing the increasing obesity levels amongst the general population. If
students are proficient in fundamental movement skills, they are more likely to participate in games and
sports and establish Iifelong commitment to healt
*information sourced: http://www.cmsport.co.nz/programmes/youth-development/early-
childhood/fundamental-movement-skills/

READING

The Australian Governmentd Bepartment of Health and Ageing has devised recommendations for parents to
encourage childrenos thithtougle actve @ay. dhe dgoloyisg reading ishexract from
the Physical Activity Guidelines.

Physical Activity Recommendations for Children 0i 5 years
Being physically active every day is important for the healthy growth and development of infants, toddlers
and pre-schoolers.
e For infants (birth to one year) physical activity i particularly supervised floor-based play in safe
environments i should be encouraged from birth.

Before infants begin to crawl, encourage them to be physically active by reaching and grasping, pulling and
pushing, moving their head, body and limbs during daily routines, and during supervised floor play, including
tummy time. Once infants are mobile, encourage them to be as active as possible in a safe, supervised and
nurturing play environment.
e Toddlers (1 to 3 years) & Pre-schoolers (3 to 5 years) should be physically active every day for at least
three hours, spread throughout the day.

Young children donot need to do their t h r eaecuntulatedr
throughout the day and can include light activity like standing up, moving around and playing as well as more
vigorous activity like running and jumping. Active play is the best way for young children to be physically
active.
e  Children younger than 2 years of age should not spend any time watching television or using other
electronic media (DVDs, computer and other electronic games) and for children 2 to 5 years of age
these activities should be limited to less than one hour per day.

Television, DVDs and playing computer games usually involve sitting for long periods 1 time which could be
spent playing active games or interacting with others.
e Infants, toddlers and pre-schoolers should not be sedentary, restrained, or kept inactive, for more than
one hour at a time, with the exception of sleeping.

Al children need some O6down timed but they are
stroll ers, hi ghchairs and car seat s ( r est rhealthn and
development. Try to take regular breaks on long car trips and walk or pedal for short trips when you can.

Physical Activity Recommendations for 5-12 year olds

A combination of moderate and vigorous activities for at least 60 minutes a day is recommended. Examples
of moderate activities are a brisk walk, a bike ride or any sort of active play. More vigorous activities will
make kids Ahuff and puffd and include organised s
as ballet, running and swimming laps. Children typically accumulate activity in intermittent bursts ranging
from a few seconds to several minutes, so any sort of active play will usually include some vigorous activity.

Most importantly, kids need the opportunity to participate in a variety of activities that are fun and suit their
interests, skills and abilities. Variety will also offer your child a range of health benefits, experiences and
challenges. Children shouldn't spend more than two hours a day using electronic media for entertainment
(For example: computer games, TV, internet), particularly during daylight hours.?

2 sourced: Australian Government, Department of Health and Aging (2010) http:/www.health.gov.au/internet/main/publishing.nsf/Content/health-pubhith-strateg-active-index.htm
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Variety

It is important to ensure that early childhood professionals encourage children to participate in play and
leisure by offering a variety of different resources and equipment. By regularly providing a variety of
experiences, we provide opportunities for children to transfer and adapt what they have learned from one
context to another. This process ensures that we:

e meet their developmental needs
stimulate their play
focus on their interests
follow up and build on new and existing skills
encourage exploration and use of the senses
facilitate learning and development.

Changing resources can be as minor as adding crayons to the drawing area or rearranging the furniture
within the room. Other examples of changes in resources can include:
e music being added or changed
carpet mats being added or changed
room dividers being added or moved
curtains and nets being added or moved
indoor equipment taken outdoors and vice versa
alternating blocks and constructive materials.

It is important to identify when and why the resources should be changed. Early childhood professionals
should collaborate with each other and the children when planning for changes in resources. Times when it
may be necessary for changes in resources include when:

e children display frustration or boredom

e areas of the room are not being utilised

e childrends skills and abilities increase

Some factors to consider when making changes to the environment include:
e making changes gradually to ensure children still have some familiar experiences or areas
e allowing time for children to get used to the changes and then evaluating the effectiveness of the
change & consider why you had made changes in the first place and if the changes met these
expectations.

HINT

While making small changes can motivate and interest children, too many changes can
have an adverse effect, creating confusion and insecurity with children. It would not be
recommended to change the environment on a daily basis, as children need
consistency and familiarity in their environment.

Chi | dr dividusal Idterests and Needs

Planning for safe and stimulating play activities and materials which meet the needs and interests of children
is an important aspectofane ar | y ¢ hi | dh o ordle. Ip requifege enthisiasmakhadviedge and an
understanding of how to enhance children's development. The provision of experiences which meet the
needs and interests of children involves:

e  observing children

e assessing and documenting children's learning and development progress
e planning to support children's future learning and development

e setting up play environments and experiences

e evaluating environments and experiences.
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The activities and materials provided significantly influence children's behaviour and development. To
promote appropriate behaviours and enhance child development, early childhood professionals must first
acquire a further understanding of the individual children, including each child's abilities, interests and needs.
This knowledge can be used to ensure that play activities and materials are appropriate and will encourage
all children to participate, explore and engage in learning.

Interests of Children

Each child will have different interests and their interests may change from one moment to another.
Childrends interests may be theoanvimenchent thattiewliyein, fridndsiamd
family they are associated with and education that they have. Common interests in children aged birth to five
include:

e toys with bright colours and noise
e dinosaurs

e dancing

e drawing and writing

e nature

e animals and pets

e friends and family.

It is important that the early childhood service meets the interests of all children in their care. The program,

exper

the routine and the environment should be presented t

e  keep children entertained and interested

e provide children with an environment that they want to attend
e encourage learning and discovery

e encourage participation.

Extending Play

With children reaching milestones at different times and routines ever changing as children grow, early
childhood professionals need to be aware of such differences when organising opportunities for the
facilitation of play. Children must be provided with suitable activities, resources and materials as well as
supportive relationships and interactions which extend their play.

Infants and Babies (birth to two years)

Adultscanmanage time to ensure daily tasks are compl &€
household chores. The times in which each routine task is complete will vary from day-to-day depending on
work schedule or personal commitments. The same applies for the facilitation of play for babies and infants.
Each individual child will have their own routine based on their physical needs such as sleeping and eating.
Opportunities for pl ay must be flexibly ac ogementsda
ensure that development is supported and play is extended.

When facilitating play and leisure for babies and infants, early childhood professionals must remember some
very important points:

e Safety 0 setting up the environment involves thought and consideration. Early childhood
professionals need to ensure plenty of space for the children to move around freely and explore. The
provision of materials must also be developmentally appropriate. As a general rule of thumb, items
smaller than a film canister should not be a provision of play for babies and infants.

e Variety 0 infants and babies require a variety of toys, equipment and play opportunities. These may
be purchased or homemade resources. Most importantly, children of this age need a variety of
sensory experiences which can help facilitate and extend on their play and learning.

e Flexibility 8 the routine needs to be flexible enough to allow for the individual child to return to play.
In this age group, time for play can be limited due to the other physical needs babies and infants have.
Play materials and resources should allow for a child to come back to exploring a play thing either

after lunch or after a sleep; this is essential to extending play for this age group.

This document is uncontrolled when printed. IMPLEMENTATION DATE: APPROVED:

29.09.2011 Academic Coordinator

GoodStart

Page 25 of 97
TITLE: FINAL_Certll_Module5_REVIEWED_V2.0

(0]



Toddlers (two to three years)

Toddlers require routines to be created and followed and it is important they have structure in their day. This
structure often provides them with a sense of security as they are aware of what comes next or when
something will occur. This may include physical care routines such as eating, sleeping or play and leisure
times.

Within the provision of materials, resources and activities which extend play, toddlers require:
e blocks of sufficient time to be available for exploring, experimenting and playing
e new and different experiences are on offer as well as familiar and mastered experiences

e extension of play through the introduction of materials and resources, as well as early childhood
professional suggestion as to alternative ways materials and resources can be used in play

e early childhood professional és role model of p

Toddlers are very active, exploratory, inventive, and creative and so enjoy testing out new resources or
materials. Their language is dramatically increasing from single words to sentences therefore making it
possible for them to communicate their play needs to early childhood professionals.

Early childhood professionals must ensure the toddlerds environmen
e issafe
e provides a variety and flexibility in both the planned experiences and the routine
e accommodates a variety of play types such as solitary, parallel, dramatic

e provides opportunities for the children to extend play by ensuring materials or experiences are
available to them at their level

e has provisions for a choice of play.

Toddlers may like to stay longer at experiences, revisit old experiences and leave equipment or projects set
up to return to later. Ensuring open communication between early childhood professional and child fosters
t he c hility b ¥a@ce thdse individual play choices or preferences. Enabling this communication and
understanding between early childhood professionals and children allows transitions from and between
experiences to be smooth for both parties.

Preschool (three to five years)

Preschool children require stimulating environments. They are becoming independent, active and
consistently looking for that extra challenge. Being, Belonging and Becoming Outcome 4 links to children
developing their learning skills via problem solving, inquiry, experimentation, hypothesising, researching and
investigating. Both the environment and you, as the early childhood professional, play integral roles in
ensuring that individuals and groups of children are provided with stimulating and respectful environments
which extend their play.

Just as with the other age groups, preschool children need play environments which:
e are safe
e provide for variety and flexibility in both planned experience and the routine
e accommodate a variety of play types such as associative, cooperative, dramatic

e provide opportunities for the children to extend play by ensuring materials or experiences are available
to them at their level

e provide and facilitate choice.

Three to five year olds require that:
e  caregivers' interactions provide a positive role model for children
e an environment is maintained that respects individual and group needs
e limits are in place and are consistently applied
e feelings are acknowledged and respected by caregivers and other children
e variety and choice within play are available
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e ownership of the environment is encouraged by early childhood professionals allowing children to
move and change the environment based on their play.

Preschool children are learning how to respect individuals, the surrounding environment and resources. As a
role model and early childhood professional, it is important you demonstrate how to use resources
appropriately and work with the children to set guidelines and limitations that can be applied consistently.
Preschool children may need to be reminded from time to time of these limitations and guidelines. As we
make children aware of these limits, we must always acknowledge and respect their feelings.

Needs
Children may have differing needs in an early childhood setting depending on their:
e age
e ability
e  culture
e family background
e health
e welfare.

It is important to ensure that children ffeel safe, secure and supportedoi Outcome 1, Being, Belonging,
Becoming.

Some needs of children that you come across in an early childhood setting include:

C afood allergy or intolerance

C ahealth condition

C being fed breakfast as soon as they arrive, or their
dinner that has been brought in by their parent

C medication required.

We, as early childhood professionals, ensure that children are kept healthy and well developed with their
welfare looked after, by assisting in meeting their needs.

In some cases, an early childhood professionalmay be the first person to
be done through formal and informal observations, interactions with the child, assessments, or by the child
expressing their need to the early childhood professional. In this event, staff should discusst he ¢ hi |
with their Team Leader as soon as possible. From this discussion, strategies made with the parents and the
staff can be implemente d t o assi st the childbés needs.

Points to consider:
e Implement experiences that can be modified for children with additional needs.
e  Ensure that the routine caters for each child.
e Provide a variety of experiences and consider how the experience can be adapted to the child with the

need.
e Discuss the need with the family and find out how they support the child at home. From this
information, develop consistent wpareatxti ces in ¢

e Encourage the parent to bring in resources or equipment that are effective at home.

e Source community organisations that are available to assist with the inclusion of a child with a
particular need, including providing staff with training to assist the child.

Provision of Environments

Early childhood early childhood professionals must consider the individual needs of the children when
deciding on the type of opportunities they are planning. There are a nhumber of ways in which an early
childhood professionalcans upport t he chtl dbés devel opmen

1. Provide a stable and predictable environment for children where they will feel secure in making
choices and taking risks. Outcome 4 of Being, Belonging, Becoming makes reference to children
developing dispositions for curiosity, persistence and reflexivity.

identi

ddbs n
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An environment in which a child is not afraid of making mistakes is essential to cognitive development.
If a child is not familiar with the environment provided and does not know what to expect, or cannot
anticipate events, then cognitive development will not be encouraged.

It is essential that early childhood professionals:
e develop and maintain a routine
e make children aware of any changes to the expected routine
e provide a balance of familiar and new activities or toys.

2. Provide an environment that is caring, and is full of supportive interactions with children.

An adult can only foster a child's thinking and reasoning skills if he/she has some idea about how the
child already thinks, and what thought processes are developing. Playing with the child, observing the
child and asking open-ended questions will enable the early childhood professional to focus on the
developmental skills of the child.

Early childhood professionals must be:
e responsive to the child's interests and needs
e alert to the child's thinking skills
e  positive and encouraging.

3. The environment should allow children to be involved as an active participant in the learning process.

A childbés thinking and r eas otheymarg giverkopgoftusitiectapracteen | v b e
things for themselves. While children can learn through observation, concepts will not be fully
developed unless they are actively involved.

4. Provide an environment that enables a child to explore.

Restraints should be minimised so that a child will not be stopped midway through his/her exploration
because the object wasn't meant to be touched. As discussed previously, children learn through each
of their five senses. Children need to be given opportunities to do so.

5. The environment should include formally organised activities, and activities which are planned for the
day.

These activities usually take the form of group time, transitions, and activities that are planned to link
with small groups or individuals after being observed by an early childhood professional. Intentional
teaching opportunities and planned experiences are important so that the early childhood
professionals can communicate to the children and explain what will happen next.

Play reflects Cultural Diversity, Gender and Abilities of Children

All children are unique individuals and have their own qualities and preferences. They have the right to be
involved in play experiences. Appropriate play experiences will vary for individual children and their individual
needs. Points to consider may be:

e  Cultural background & this may include families from other countries,
families with English as a second language, families with differing religious
beliefs, family structures or child-rearing practices.

. Gender 8 male or female.

e Ability 8 this can also include any additional needs the child has which
may affect their ability. It is important to remember that children who have
exceptional skills (@iftedéchildren) also fall into this area.

Regardless of differences or similarities, children need to feel included in the environment and in the play
and leisure experiences offered to them. This can be done by incorporating experiences based on individual
childrends needs and interests.
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Racial and Cultural Identity

Racial identity is generally characterised as a person's acceptance of their physical appearance, whereas
cultural identity is not about appearance but about the way people live, their lifestyle choices, practices and
cust oms. A f a mi rdclydé gactocswslich asrfaeily steucturej religion, beliefs and child rearing
practices. Both racial and cultural identity, however, are closely linked. Outcome 1 in Being, Belonging,
Becoming makes reference to children fdeveloping knowledge and confidence of their own self-identitya

Many people find talking about diversity in race or culture, or difference in appearance such as skin colour,
hair texture or eye shape embarrassing, uncomfortable or controversial. Children, families and early
childhood professionals need to realise that individuality comes in all shapes, colours and sizes and this
needs to be recognised, respected and embraced through the service environment.

Children notice differences in others' appearance at an early age. The way that adults respond will
dramatically affect the way the child views differences and, ultimately, form their own self-image. The best
way to respond to a child who recognises or questions differences in appearance is to be direct, honest and
positive and never ignore the questions.

REFLECTION

Consider the response of the early childhood professional in the following scenario:

Felicity and Liara, both three, are drawing with the crayons. Liara draws with a

brown crayon and says, "This is almost the same colour as me." Sally, the early

childhood professional, also sitting at the table says, "Yes, it is almost the same as

your beautiful brown skin." Meanwhile, Felicity, looking at Liara's skin, says, "Is she

dirty?" Sally replies, "Liara has brown skin just like her family has brown skin, just

like you have blue eyes like your family, and | have curly hair like my family." Sally

then goes on to notice similarities betwee el i
girlsand we al | |l i ke drawing. o

This response is appropriate as the early childhood professional responds positively to both children. She
acknowledges Liara's skin colour, which is important in boosting her self concept, while tactfully answering
Felicity's questions and pointing out that everyone is unique in a subtle, respectful way.

Given the same situation, another early childhood professional may have responded with, "We are all
special, it doesn't matter what we look like." Although the early childhood professional may think they are
saying the right thing, this response is inappropriate as it does not actively acknowledge what the child has
said and does not genuinely respect diversity.

Play Experiences Which Explore and Facilitate Cultural and Racial Identity

0 bﬁ’“\ﬁ Cultural recognition involves more than putting a multicultural poster
\Q' £ onawall....

There are many ways in which an early childhood service can recognise, respect and incorporate diverse
races and cultures into the environment. These include:

e books and posters that reflect diverse races

e multiracial dolls with diverse physical features

e costumes, dress ups and traditional cooking equipment in home corner

e cooking experiences

e  songs, music and instruments

e keywords and phrases, counting, greetings and songs in other languages
e celebrations and special cultural or significant events

e visitors or guests who represent diverse races and cultures

e  parents bringing in photos of the children and their families

e encouraging interactions between all children.
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Cultural Attitudes Towards Play

Early childhood professionals under st and the i mportance of play ;to c¢hi
however, not all families may have the same beliefs. Some may place more emphasis on education over
play. It is vital t o under st and each famil yods perspectives:s

development.

Quality Area 1 of the National Quality Standard focuses on Education program and
practice that engages, st i mul at es and enhancesd
development.

Standard 1.2 7 The program for each child takes into account their strengths,
capabilities, culture, interests and experiences

Each childdéds current knowledge, ideas, cul ture an
Every child is supported to participate in the program.

Each childés | earning and devel opment i s assesse
and evaluating childrend6s | earning

Critical refl ection and eval uat i oent, bmth ascihdividudls endd

effectiveness of the program and teaching strategies.

What this standard is about....

Early childhood professionals develop the program based on their sound knowledge of each child so that the
experiences, interactions and routines each child engages in are relevant to them, respectful of their
background and recognise and build on their current interests and abilities.>

Gender Differences

In order for the children to develop positive gender identities, it is important for early
childhood professionals, parents and children to recognise and promote equality between
the genders.

ACTIVITY

How many times have you heard the sayings:
e  "Blue is for boys and pink is for girls" z
: i
(A

e  "Boys play with trucks and girls play with dolls".

In dramatic corner you will sometimes hear comments suchas oy s d o & @&$ an ealy dhildhood
professional it is important for you to promote equity and diversity.

Locate the relevant equity and diversity policy from your organisation. In the text box below, list your
responsibilities as an early childhood professional in facilitating and supporting equity and diversity with
children enrolled in the service where you work.

% Sourced: http://www.deewr.gov.au/Earlychildhood/Policy Agenda/Documents/GuideNationalQualityStandard.pdf
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A child's gender identity can be affected in several ways.

Acceptance of behaviour & a child's personality may be affected by adults expecting them to
behave in a certain way. For example, a boisterous, outgoing girl may be repeatedly told that girls
should not behave that way. Alternatively, a quiet-natured boy may be told to ftoughen upo and
engage in rough and tumble type play. This is also true for children expressing emotions.
Stereotypically, people may have the belief that boys shouldn't cry.

Acceptance of interests & children may be reluctant to express interest or engage in play when they
have been repeatedly exposed to stereotyping, for example, if boys are told that dress ups are for
girls.

Interactions & adults and parents may tend to interact differently with their children of different
genders.

Expectations 0 some families and cultures have higher expectations of boys or of girls. For example,
girls must do chores around the house while boys play, oraboyés education i
importantthanagi r | 6s educati on.

Openness or honesty of adults i it is normal behaviour for children to explore and experiment with
their own bodies. For example, when children have their nappy changed or start to toilet train they will
discover their genitals. They may show interest in this and curiosity in other children's body parts. The
early childhood professional 6s attitude to thi
and special or as something to be ashamed of and hide.

Language used & there are times when adults may say something unintentionally that makes
understanding genders more difficult for children.

Saying "Good boy/ good girl", when a child achieves something is labelling the child. A

‘good' or achieved. A more appropriate response would be "Thank you, Sarah, for putting

\ .ﬁ'“\,«' good boy/girl statement does not actually acknowledge the action that was particularly
e

your shoes away. Well done.” When praising and encouraging a child, you need to be
specific in your feedback.

Play experiences which explore and facilitate gender identity
There are many ways in which an early childhood professional can support children in developing a positive

gender identity. These include:

providing experiences that are not gender specific

encouraging all children to engage in all types of play

encouraging interaction between all children

books and posters that depict males and females in non-stereotypical roles
dress up clothes from both genders and non-stereotypical home corner themes

speaking about genders positively, honestly and tactfully (confidently answer questions directly and
referring to genitals by the correct name; this also supports protective behaviours principles 8 consult
parents to determine their expectations)

excursions or visitors to the centre that promote gender equity such as a female doctor, a male dancer
or male chef.

£
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Abilities

Childrends abilities may dif fTfeeseindi@@endi ng on a variety
e age
e an additional need such as developmental delay, hearing or sight impairment or a gifted child
e  culture expectations and child-rearing practices

e the childds environment and past opportunities
¢ the childbés health status
e the childés fitness and nutritional intake

e encouragement provided by adults and early childhood professionals.

Early childhood professionals must be sensitive to each childés indivi
variety of ways, including:

e providing a range of experiences to allow children the choice to participate
e being aware of childrends abi |l éractiomsaccadngy adapti ng ex|

e providing experiencesbased on c¢hi | @ rifehe éhidd isimore imterested iis a certain area,
they will be more willing to participate in play

e arranging the environment to cater for differing abilities, such as wheel chair access between tables
e  providing time, patience and support to all children.

Opportunities for One on One, Small Group and Larger Group Interaction

One on one, small and large group interactions are situations which will assist children develop their social
skills. Such opportunities can help children who have difficulties with social skills develop friendships and
peer interactions. They can guide children in understanding prosocial behaviours. as well as enhance other
areas of development such as language and listening skills. Outcome 1 of Being, Belonging, Becoming
refers to children learning to interact in relation to others with care, empathy and respect.

One on One interactions

One on one interactions between early childhood professionals and children are extremely important times
and opportunities should be provided regularly. These interactions demonstrate to the child that they are
unique and special. They also allow the early childhood professionals to form a closer relationship with the
child and assist with understanding their needs and abilities.

One on one interactions throughout the day can be initiated during:
e arrival and departure of the child

e routines such as bathing, changing, toileting, setting up lunch and
feeding

e having a cuddle when children wake after sleep time
e during planned and spontaneous play.

HINT

When we think of one on one interactions, we instantly think of infants and babies. Older children, however,
also benefit from one on one interaction. As babies are developing the @ttachment6 with their primary
caregiver(s), older children are becoming aware of themselves as part of a larger social group. It is vital that
early childhood professionals find some time during each day to spend with individual children.

Small Group Interactions

Small group interactions enable early childhood professionals to facilitate play between
groups of two to five children. Such interactions help children communicate with each other,
share ideas and solve problems together.
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127 24 months

Within this age bracket, children may have difficulty initiating and maintaining interactions with other
children and so the early childhood professional will be a vital part of this type of small group. Often you
will play the role of initiator, mediator and participant.

2471 36 months

When you are at a, obsdrvie la dmak graup of wddlerg interacting together. You will
notice disagreements and squabbles over toys and equipment to be a common occurrence. At this age,
although toddlers can share in certain situations, they have difficulty in seeing things from another
personds point of v iPeowding duplieates df toya and eéghigmient, asowelhas enough
space for the children to separate themselves in the room, are methods of facilitating small group
interactions within this age group. Early childhood professionals may still need to be mediators for this age
group; however, as children become more adept at initiating interactions, the frequency of playing this role
will decrease.

36 months and older

Preschool and school-age children will usually form friendships with a select few children. While these
relationships can be &tormy6 with conflicts usually resulting in frequent falling out and making up,
preschool children are usually able to play together in small groups. They will often initiate and maintain
these interactions with little or no interventions from the early childhood professional. Their play can be
described as associate 0 that is, sharing, taking turns, lending and demonstrating a common interest will
take place.

READING

Toddl erdéds Property Laws
The AToddl ers6é6 Property Lawso ,depi at homoooutsoddglee
Toddlers' Property Laws:

1. Ifllike it, it's mine.
If it's in my hand, it's mine.
If | can take it from you, it's mine.
If I had it a little while ago, it's mine.
If it's mine, it must never appear to be yours in any way.
If I'm doing or building something, all the pieces are mine.
If it looks like mine, it is mine.
If | saw it first, it's mine.
If you are playing with something and you put it down, it automatically becomes mine.
If it's broken, it's yours.

© ® N O r®DN

=
©

Author Unknown

Large Group Interactions

Preschool and school-age children particularly enjoy engaging in large group
interactions. Preschool and school-age children are becoming more
competent at turn taking, sharing, cooperation, understanding rules and
supporting their peers during group experiences. Toddlers and infants
should not be expected to participate in large group experiences as they do
not have the necessary social skills to cope in this situation.
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FURTHER GUIDANCE
Read the following scenario and take note of how the early childhood professional has provided an
environment that supports social development.
e Jillis Group Leader of a preschool group and takes a lot of care when setting up her room.
e Inthe book corner, Jill provides a small table with two chairs and two sets of headphones.
e Jill puts clay on a slightly larger table with four chairs.

e Inthe art and craft area, Jill provides two easels for painting and a large table with paper and pencils
for free drawing.

e At group time, Jill takes the children on a dear hunt @ound the playground while the Assistant, Kelly,
prepares lunch.

e The children are having a picnic today, so Kelly puts two large blankets under the shade of a tree and
puts half the lunch boxes on one mat and half on the other.

e During the afternoon session, Jill sets up an obstacle course and puts the stereo on the veranda with
a basket of scarves for dancing.

e Jill also notes how pleasant it was under the trees at lunch time, so decides to take a clean picnic rug,
four cushions and a basket of books outside for quiet reading.

e Laterin the afternoon, Jill suggests agameof®h at 6 s t he té6 me, Mr  Wol f ?

As you can see in the above scenario, the Group Leader has set up a number of activities in different
environments and has created plenty of opportunities for the children to socialise throughout their play. Jill
has created opportunities for one on one, small group and large group experiences.

Provide Opportunities for Both Group and Individual Play Activities and Experiences Indoors and
Outdoors

When implementing play opportunities for children, early childhood professionals must ensure that they
include experiences which engage them in both group and individual play within the indoor and outdoor play
environments.

Typical individual experiences include:

e  puzzles
e drawing
e threading

e computers
e visual arts
. books.

Typical group experiences include:
e  construction
e sand play
e dramatic play
e ball games
e music and movement
e  board games.

When facilitating individual and group play, indoor and outdoor environments should be should be
considered with equal importance. We often tend to place more importance on the inside, as this is the area
in which children tend to spend the majority of their time.

Early childhood professionals should remember that the outside area can provide a multitude of individual
and group learning experiences which help in the development of the whole child.
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Children enjoy and need the freedom of the outdoors and therefore it is our responsibility to set up the
outside environment as we would the inside. In doing so, we will ultimately provide a variety of settings for
children to experience and enhance their learning.

Individual Experiences

The provision of activities which allow children to individually play within both the indoor and outdoor
environment allows for:
e  practice and time to reflect

e  exploration of the environment
e the child gaining a better understanding of themselves and their ability within the environment
e an opportunity to observe the interactions and play of others
e the development of self-esteem and self concept 8 Outcome 1 of Being, Belonging, Becoming
supports this point by suggesting that children develop their emerging skills of autonomy, inter-
dependence and resilience.
I n early childhood environments it is quite corn
awayo, ort ddeltdss gowedre going outsideo. Whi |l e

group, it is essential that children are also recognised as individuals and treated as such. The manner in
which we provide experiences and play to children can assist them in developing individually and in a
manner which allows time for the child to better understand themself and enjoy their own company. It also
allows for their efforts to be individually recognised.

When setting up play spaces for children to participate in individually both indoors and outdoors, the
following concepts should apply:

e Ensure you organise space for the provision of individual activities well out of the way of noisy,
group activities. This will ensure that the child is not distracted or interrupted in their play. The
provision of such space may be in the corner of the room, under a tree or in a cubby house.

e Ensure such activities are set up in a manner that enables the child to access your support and
help. As the child will be engaging in play by themselves, there will not be other children around to
assist the child if they are having a hard time accessing or manipulating the play activity or
materials. Ensure you are in a position where help is on hand for the child should it be needed.

e Set up the play materials in a way that makes clear the activity or experience is a one-person
activity only. For example, if easel painting, ensure that there are materials for one person only &
one easel, one set of paint brushes and pots, one art smock.

e Implementing individual experiences within a group setting can cause frustration as children will be
required to wait their turn. If this is the case, ensure you have strategies you can implement to make
the waiting manageable. This may mean using an egg timer, a list or a roster system.

e Use dividers to visually set the boundaries of the play space. Along with the materials on offer, the
use of borders and room dividers can assist children in identifying that the experience is for one
person only. Materials such as fabric, curtains, streamers and ribbon can all be used as a room
divider if used in a creative manner.

Group Experiences

When setting up the indoor and outdoor environment for group play, the same rules should apply for both
environments. Children are learning valuable social skills which enable them to participate in group play.
Setting up an environment which facilitates group play can assist in the development of these skills in a
positive manner. Outcome 1 of Being, Belonging, Becoming: the Early Years Learning Framework states
i that children may learn to interact in relation to others with care, empathy and respect.

The provision of activities which allow children to participate in group play both within the indoor and
: outdoor environment allows for the development of: {

e independence

e  social skills

e  turn taking skills

e communication skills
e  problem-solving skills.
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When setting up the environment to facilitate group play, be sure to adhere to the following points:

e Provide duplicates of toys and resources, particularly to toddlers, as this will help to avoid
arguments.

e Create large areas for activities such as block play and dramatic play as this enables the children to
expand with their games and reduces frustration due to unrealistic restrictions being placed upon
them.

e Allow children to take the initiative and make suggestions on changes or additions to their
environment for their group play experience.

e  Supervise and support children in their play to encourage problem solving and turn taking.
e  Explain guidelines clearly to children for games with rules.

Early childhood professionals should encourage children to take ownership of their experience and dictate
their play. Through such action, children will be encouraged to take initiative, become creative, take on
leadership roles or learn to work together.

Provide Interesting and Varied Natural Outdoor Space to Encourage Active Play

The outdoor environment provides uniqgque opportunities
Outdoor play can encourage the development of physical skills, social development, cognitive development,
emotional development and creative development.

The outdoor environment can also provide children with the opportunity to fbecome
socially responsible and show respect for the environmentoas per Outcome 1 from
the Being, Belonging, Becoming: National Early Years Learning Framework.

Outdoor environments can provide areas of sand, dirt or mud to use creatively. Children can experience the
aspects of nature by experiencing weather and seasons. They can be provided with opportunities to garden,
or experience the excitement of discovering and learning about insects and other creatures that share their
environment. The outdoor play space presents varied and vast experiences to children who may not be
available to them in their home or even the indoor play environment.

AA quality outdoor area can provide opportunities for
natural environment, gain a sense of freedom and self exploration, space to imagine and think, and to learn

the skills required to self manage risk. Providing quality outdoor play experiences for children involves more

than a safe and well equipped outdoor play space and being allowedtoexpe r i ence fresh &ir and

Natural Play Spaces
Natural play spaces can be rich opportunities for children to explore new ideas and to develop their interests
and understanding.

Natural areas in the outdoor play space include:
e gardens where children can grow their own plants
e digging patches

e arange of planting to encourage play, such as tree climbing, as well as play with gum nuts, branches
and bark

e small pits of pebbles, gravel, coarse sand and smooth river rocks
e natural environments that encourage birds, butterflies and other insects
e worm farms and compost areas.

4 Sourced: "Learning through Play - Outdoor Play Guide - Department of Education and Early Childhood Development." Department of Education and Early Childhood Development
- Department of Education and Early Childhood Development. Web. 04 Nov. 2009.
<http://www.education.vic.gov.au/ecsmanagement/careankinder/csg/outdoorguide/learning/default.htm>.

® Sourced: "Learning through Play - Outdoor Play Guide - Department of Education and Early Childhood Development." Department of Education and Early Childhood Development
- Department of Education and Early Childhood Development. Web. 04 Nov. 2009.
<http://www.education.vic.gov.au/ecsmanagement/careankinder/csg/outdoorguide/learning/default.htm>.
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When setting up natural play spaces, use strategies to ensure that your outdoor environment has a natural
feel, for example:

e plant trees and flowers

e plant a herb garden

e allow trees to grow high for natural shading

e provide children with tree stumps as outdoor chairs

e place a bird bath in the garden to encourage birds to feed and drink

e allow grass to grow

e put wind catchers, chimes and rain catches in the environment

e have a compost bin with worms

e instead of setting up a sand pit, offer a mud pit, stone pit or pebble pit.

Active Play
Play which involves running, skipping, jumping from heights, climbing, rolling and dodging are all forms of
active play.

fOpportunities to engage in active and agile gross motor activities are essential for children to develop
coordination, strength, balance and confidence in their own physical abilities, and awareness of their bodies
in space. Active play can take place individually, in small groupsori n | ar g et groups. o

Active areas in an outdoor play space could include:
e open areas for running, jumping, chasing, ball games and sporting activities
e areas for climbing and balancing
e areas for wheeled toys.

The provisions for active play within the outdoor environment are only limited by your imagination.

Developing Fine and Gross Skills and Fundamental Movement Skills

In order to provide equipment, games and toys which support the fine and gross motor skills and
fundamental movement skills of children, we must first have a clear understanding of the definition of each.

Gross Motor Skills

Gross motor skills are those actions that use | arge m
motor skills and abilities are usually acquired duringi nf ancy and early childhood a
development. By the time a child reaches two years of age, most are able to stand up, walk, run, walk up

stairs etc. These skills are then built upon, improved and better controlled throughout early childhood.

u
S

Gross motor skills can be further categorised into the following areas

The ability to move or the act of moving from place to place

Locomotion - . . : . . . .
Example: walking, running, jumping, crawling, swimming
Balance To be in equilibrium
Example: to balance on one foot
Strength To demonstrate the ability to lift or push another object or own body weight
Agility Ability to start, stop, and move the body quickly in different directions

The ability to project objects from the body

PEEEnTE Sl Example: throwing or kicking a ball

The ability to use both hands for the completion of separate tasks

Bilateral coordination Example: picking up an object with one hand whilst putting down an object with the other
hand
Unilateral coordination The ability to use both hands for the completion of the same task

The skilful and effective interaction of movements

CoomiEleT Example: picking up a ball, dropping it and kicking it mid air

® Sourced: "Learning through Play - Outdoor Play Guide - Department of Education and Early Childhood Development." Department of Education and Early Childhood Development
- Department of Education and Early Childhood Development. Web. 04 Nov. 2009.
<http://www.education.vic.gov.au/ecsmanagement/careankinder/csg/outdoorguide/learning/default.ntm>.

This document is uncontrolled when printed. IMPLEMENTATION DATE: APPROVED:

29.09.2011 Academic Coordinator

GoodStart

Page 37 of 97
TITLE: FINAL_Certll_Module5_REVIEWED_V2.0



Crossing the midline body
Example: reaching left for a cup with the right hand

The ability to complete tasks or reach for objects which may be on the opposite side of the

Stamina .
time

To demonstrate the energy and strength to continue to do something over a long period of

Slpeiel snliEnzgs Example: climbing through tunnel, reaching for an object

To have an understanding of the body in relation to the space around it

To have an understanding of the body and what it can do

Body awareness Example: twist, bend, balance

Fundamental Movement Skills
Gross motor skills are known as fundamental movement skills.

AFundament al movement skills are the buil g

games, dance and sports. Examples of these skills can often be seen in the
different games our children play in the playground as well as the organised games
as part of school and sport. The twelve skills are balancing, running, jumping,
catching, hopping, throwing, galloping, skipping, leaping, kicking, striking and
dodging.

Research suggests that fundamental movement skills are the key to addressing
issues of participation levels in physical activity and also in addressing the
increasing obesity levels amongst the general population. If children are proficient in
fundamental movement skills they are more likely to participate in games and sports
and establishlong-l i f e commi t ment to health and

4

phys

b\l oc ks

al acti

Fundamental skill sets should be encouraged through the implementation of physical activities which

encourage children to use such skills.

Opportunity to Develop Gross Motor Skills and Fundamental Movement Skills

Once a child is ready to develop particular motor skills, they must be given the opportunity to learn and
practice such skills. Outcome 3 of Being, Belonging, Becoming refers to children taking increasing

responsibility for their own health and physical wellbeing.

Examples of activities which would develop gross motor skills and fundamental movement skills include:

e bikes and scooters

e running races

e  obstacle course

e making cubby houses from tables, sheets or blankets
e running and chasing games

e  skipping with or without a rope or elastics

e dancing

e group games like dollow the leaderd 6 @ng on a bear huntd
e  soccer

e swings and ladders

e trampolines

e throwing and catching balls and bean bags

e balancing along ropes, narrow planks or stilts.
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FURTHER GUIDANCE

The following scenario is an example of a child demonstrating gross motor skills:

Sally (aged 3.6) ran over to the tree, squatted down to pick up a paddle bat and tennis ball. She then swung
her right hand, which was grasping the bat and hit the ball, held in her left hand. The ball landed
approximately 2m away. Sally skipped (using alternate feet) over to where the ball landed, threw the bat
down beside the ball and proceeded to walk over to the obstacle course. At the obstacle course she stepped
up onto the plank and walked along its length with her arms outstretched either side of her.

The gross motor skills could be observed in the above scenario when Sally:
e ran and skipped (showing control of movement and coordination)
e bent down (showing flexibility and balance)
e picked up the ball and hit it (showing hand-eye coordination and bilateral coordination)
e threw the bat (showing muscular strength and projectile skills)
e walked unaided along a balance beam (showing balance).

As you can see from just one observation, the child has demonstrated a variety of gross motor skills.

Fine Motor Skills

Fine motor skills can be defined as the coordination of the small muscle movement which occurs in the
hands and the fingers, usually in coordination with the eyes.

Fine motor skills can be further categorised into the following areas.

Grasp The grip used to hold an object

The ability to use the hand and the eye in coordination to complete a task

FEREIEYE CoEntnELen Example: catching a ball

The ability to use the foot and the eye in coordination to complete a task

Eye/foot coordination Example: kicking a ball

Release To let go of the grasp of an object voluntarily

The use of objects with the hand or foot

g e sl Example: to use scissors to cut, a knife to slice, a spade to dig

Refers to the brain process in relation to physical motor skills

Visual perception: I's the childbés ability t
. then physically respond to it accordingly
s T s s Auditory perception: I's the childds ability t

as telling the difference between rhythm, pitch, volume and beat and then
physically respond to it accordingly

Hand preference The use of objects using the right or left hand.

Fine motor movement of the hands in the first four months of life are due to reflex. By the age of five months,
the infant can visually direct reaching and grasping movements of the hands and fingers and begin
developing in other areas of fine motor skill.

Dexterity

The term dexterity is commonly used in the application of fine motor skills and involves smooth movement in
the hands and fingers. The skills of grasp and release are both related to dexterity.

In order for children to develop dexterity skills, they must progress through various developmental
sequences.
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Grasps
Primitive Squeeze Grasp (4 to 5 months)
Object is trapped between curled fingers and palm of the hand.

Palmar Grasp (5 to 6 months)
Fingers clasp object against palm.

Hand Grasp (radial-palmar grasp) (6 to 7 months)
Object held against palm by curled finger. Thumb is in slight opposition (i.e. thumb is pressing in opposite
direction to fingers).

Superior Palm Grasp (7 months)
Thumb is in direct opposition to index finger. Fingers press object against thumb and palm.

Forefinger Grasp (8 months)

Obiject still held more in palm of hand than fingers, however, the palm and fingers now work independently of
each other.

Inferior Pincer Grasp (9 months)

Object held between thumb and third or fourth fingers.

Pincer Grasp (12 months)

Object can be picked up between thumb and one or two fingers.

Within one year of birth, a child has developed the basic motor skill of grasping using a pincer grip. This skill
continues to be refined until adolescence or adulthood.

Release

Releasing is the ability to let an object go. An infant cannot voluntarily let go of an object until about nine
months of age. Taking an object from a seven month old baby, for instance, is not necessarily an easy task.
They have developed a strong grasp by this stage, but are unable to release at will.

Letting Go Behaviour (5to 7 months)
A baby will transfer an object from hand to hand by pulling it out of the grasping hand.

Voluntary Dropping (8 months)

A baby must press the palm of the hand against a hard surface in order to be able to release an object.
Voluntary Throwing (9 months)

The baby can release an object voluntarily. There is little precision as to how and where the object will
land.

Placing (15 to 18 months)

The baby can now release an object with some accuracy (such as @osting shapesdinto the correct holes,
building tower).

FURTHER GUIDANCE

The following scenario is an example of a child demonstrating fine motor skills.

Tyler, aged 30 months, walked to the drawing table, pulled out the chair and sat down. Using his right hand,
he reached for a pencil. He took hold of the pencil using his right hand tripod grip and brought it to the piece
of paper in front of him. Using the pencil, he drew circular shapes all over it.

The fine motor in the above scenario could be observed when Tyler:
e reached for a pencil (showing hand-eye coordination)
e held the pencil in a tripod grip (showing grasp)
e drew on the paper (showing hand-eye coordination and dexterity)
e use of right hand (showing a right hand preference).

As you can see from the above observation, the child demonstrated a variety of motor skills within one
simple experience.
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Opportunity to Develop Fine Motor Skills and Dexterity
Examples of activities which will assist in developing fine motor skills and dexterity include:

e  cutting
e playdough & rolling, pinching, poking, cutting

e placing pegs onto a clothes line
e tearing newspaper or magazine into strips ~—;
e  spray painting onto large sheets /dD

e carpentry 8 hammering and manipulating screwdrivers &

e  painting with eye droppers, cotton tips ((.’7

e finger puppets l/J
e threading {/

e lacing and tracing activities
e  building with small blocks.

ACTIVITY
Fine Motor and Gross Motor Activities
L e t dstsyout knowledge to see if you are able to identify the difference between activities which enhance
fine and gross motor skills.

Please access the GoodStart Training College website to access the interactive
activity: www.goodstart.edu.au/resources

Click on the activity named Fine Motor and Gross Motor Activities.

Environments to Support Creative Development

Creative development can be classified within the cognitive area of development and relates not only to
creativity in the arts but also in maths, language, science and social studies.

Creative development draws on the cognitive capabilities of symbols used in various forms of expression.
This expression can come through in the form of body movements such as dancing, sculpture and art. It
involves the use of memory for retrieval of how items are represented.

REFLECTION
Have you ever l ooked at a famous pi eandelaballdd or
the artist as @watched b danceridve Hracefdly tg rmusic and thought to
yourself how creative they are? Do you consider yourself creative?

Many people believe they cannot draw or paint or dance; they do not think that they are

creative. Everyone is creative in one way or another and everyone expresses their creativity differently: some
through singing, others through the clothes they wear; some through cooking and others through storytelling.
The provision of the environment and the interactions with those in it will support and enhance creative
ability. With this thought in mind, reflect upon your own interactions with children and the way you set out
your room & do the children in your care have the opportunity to express their creative flair?
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Cognitive Development and Play

Through play, children make sense of their world. In order to make sense of something, one needs to be
able to think, reflect, hypothesize, wonder, test, explore and compare. Cognitive development is about
development of the brain, involving thinking, learning, awareness, judgment and processing information.

Brain Development

months of life. The speed with which the brain grows during infancy and early childhood

. ’(' The main period for brain growth is during the last six months of pregnancy and the first six
\N\\M\\
TE surprises most people.

e At birth the brain is 25% of its adult weight.

e At 6 months the brain is 50% of its adult weight.
e At 1 yearthe brain is 60% of its adult weight.

e At 2.5 years the brain is 75% of its adult weight.
e At5 years the brain is 90% of its adult weight.

AA number of factors influence early brain devel
nutrition, responsiveness of parents and early childhood professionals, experiences, physical activity and the

meetingof the chil dds emoti onal needs such as the need

In the past, some scientists thought the brain's development was determined genetically and brain growth
followed a predetermined path. It has not been proven however that early experiences impact the
development of the brain and influence the specific way in which the circuits (or pathways) of the brain
become "wired." A baby's brain is a work in progress. The outside world shapes its development through
experiences that a child's senses § vision, hearing, smell, touch and taste 6 absorb.

For example:
e the scent of the mother's skin (smell)
e the father's voice (hearing)
e seeing a face or brightly coloured toy (vision)
e the feel of a hand gently caressing (touch)
e drinking milk (taste).

*Sourced: Brotherson, S. (2009) Bright Beginnings #4 i Understanding Brain Development in Young
Children www.ag.ndsu.edu/pubs/yf/famsci/fs609.pdf

Experiences that stimulate the five senses help build the connections that guide brain development. Early
experiences have a critical impact on the actual development of the brain, shaping the learning ability of the
child for their future ahead.

Environments and Experiences to Support Cognitive Development

Cognitive development is about the function of the brain and thinking. While this appears to be a simple
concept, it is a lot more complex than early childhood professionals often understand. There are many
concepts and skills that contribute to overall cognitive development.

The taking in of information, observing, or understanding by means of the

Perception
senses

The length of time that one can pay attention to, or concentrate on, one topic

AU Sl without becoming distracted

The cognitive process of selectively concentrating on one aspect of the
environment while ignoring other things

Example: listening carefully to what someone is saying while ignoring other
conversations in a room

Selective attention

Mental representation The form of an idea or image

Recognition memory Recalling/labelling concepts based on knowledge and prior experiences
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Recall: short/long term Recalling memory, events, representations of objects or items

The imaginative use of objects for activities other than they are for

Syl Msieni] Example: using a bucket and spade to 0n

Scripts The ability to retell routine or Owh
Reasoning The ability to make decisions based on fact and knowledge

Problem solving A series of decisions to resolve a situation

Predicting The skill of explaining new events based on observations or information
Comparing To give an account of similarities and differences between two (or more) items
Matching To identify two or more items as being the same

Imagining To believe in something created by one's own mind

Creating To make, to manufacture, to put into existence

Numerical value.

Gy (o) To count in rote is to count in the correct order without missing numbers

Cause and effect: to perform an action and then see the consequence of that
action

Trial and error: to perform an action and continue to do so until the desired
outcome is reached or skill is gained

Experimentation

Imitation To copy or mimic the actions, appearance, mannerisms, or speech of others

A key part of cognitive development when a child understands that an object

Clojsel periEnEes still exists even though it is not necessarily in sight.

In order to understand cognitive development, we must first have an understanding of how the brain
develops and works. Once we have a grasp of how this occurs, early childhood professionals can then
develop meaningful experiences which promote this area of development.

Provision of Experiences

There are a variety of experiences which early childhood professionals can implement in order to further
develop a childbés cogni,foievapldevel opment and abil ity

e books

e  posters

e music, songs, finger staking rings
e puzzles

e  pop-up and push-down toys

e  activity boards

e posting and sorting boxes

e show and tell

e  puppetplay

e collage, construction and printing
e word games (crosswords etc.)

e nature experiments

e  science experiments

e  activities and experiences which include languages other than English
e  picture cards

e memory games.
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It is vital that when planning cognitive experiences they reflect the developmental abilities and
capabilities of the child. For example, puzzles were listed above as a cognitive experience,
however, offering a one year old child a five-piece puzzle will only set them up for failure.
Experiences and materials should be at a level at which the child will be able to participate
successfully in.

Imagination and Creativity Within Play and Interactions

Play is a way of providing children with opportunities to practice and develop tasks. Children who are
provided with uninterrupted blocks of time to play will often engage in creative experiences. Too much
interference or direction from the early childhood professional can ultimately stifle the development of
creativity in the child. Early childhood professionals who are too helpful are not allowing the child autonomy
over their development in this domain.

Creative expression and imaginative growth is a very individual process and relates very closely to the way
we view the world. Early childhood professionals can provide the opportunities for children to explore and
develop, but it is most beneficial if the children are left to explore these experiences independently.

As early childhood professionals, we should be guidi ng c¢chi Il dren and foll owing c¢hi
taking the lead in play experiences. This ensures that children develop their own imagination and creativity.
Strategies early childhood professionals may use include:

e  setting up the environment to provide children with choices
e ensuring that there is sufficient amounts of equipment

e allowing children to add, build on or extend experiences

e flexible routine

e allowing children to move or join activities

e encouraging children to be independent and lead play

e avoiding interfering and leading the experience

e encouraging children to participate and including all children
e encouraging children to put forward their ideas.

Placing limits and expectations on children and their play can have detrimental effects on their development.
Insisting children create in a particular way, or that they follow strict rules and instructions on creative
projects, stiflesc hi | d r eerpéessiors edativity and imagination. For example, by having children colour
in all the same items does not encourage them to develop their own thoughts, creativity and skills in a
manner they wish to.

Providing materials which are not used to make an end product is necessary for the development of
creativity. Providing materials such as:

e blank sheets of paper of all sizes

e  blocks

e paints

e playdough
e sand.

When setting up experiences, you can combine areas, for example:
e add playdough to your block corner
e add water to your sand play
e add music to your dramatic play area.

This will encourage children to develop unique ideas and creative ways of playing.
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Self-Expression

Early childhood professionals encourage children to use their imagination and express their creativity in
many ways. The following list provides just a few of the experiences early childhood professionals can
provide to children to explore their self-expression:

e Construction 0 teamed with animals, cars, figurines or simply on their own, construction materials
provide an excellent medium for children to develop their imagination, self-expression and creativity.
Children can experiment with different shapes and sizes of building materials and arrange them in a
multitude of ways. The only limitation is their imagination. Within the realm of construction, there are
also countless forms of materials available for the children to experiment with. Examples of
construction materials include wooden blocks, connecting straws, magnetic blocks, Mobilo and Lego.

e Art and craft activities 8 peopl e associate 6écreativityodishyingag h ar

means the only medium that can be used to develop this area. Art and craft techniques include (but
are not limited to) painting, pasting, drawing, collage, ceramics, clay, carpentry and construction.
Within each of these techniques there are resources that can be added; for example, painting can be
undertaken using brushes, cotton tips, spray bottles, paddle pop sticks, foam pieces, eye droppers or
straws and even fingers. Children can also experiment with mixing the paint
colours.

e Music and movement & this is a popular form of self-expression for children.
Many children hold little or no inhibitions and delight in moving their little bodies
to the beat of the music. Early childhood professionals should experiment with
different forms of musicrangi ng from familiar chil dr
through to classical music and music from different countries. Adding musical
instruments often enhances the experience and allows children to use their
imagination and express themselves through yet another medium.

e Water and sand 8 provide excellent opportunities for self-expression. Sand play allows children to
express and release pent up emotions appropriately by pounding and thrashing the sand. Water play
allows children to express their emotions in a relaxing and calm manner.

e Dramatic play 0 perhaps the most commonly used form of dramatic play in the service is home
corner. Children are provided with materials that simulate the home environment and the children
engage in role play. Early childhood professionals can simulate any environment with the only
limitations being the materials you can find and your imagination. Examples of dramatic play
opportunities early childhood professionals can facilitate include role play of the home environment,
doctor surgeries, restaurants, dress ups, hairdressing salon or a construction site.

Daily Routines as Opportunities to Acquire and Practice Skills

Daily room and care routines are a vital part of the operation of a quality program in early childhood services.
Such routines establish a sense of security and stability for families, early childhood professionals and
children using the service. Well-organised routines will provide structure, a sense of order, trust and
predictability allowing for the connection and continuity of care between the early childhood environment and
the home. They will also provide children with valuable opportunities to develop their physical skills and other
areas of development. Routines also have the ability to help children feel Ais af e, secur e
Being, Belonging, Becoming Outcome 1.

Opportunities for promoting physical development through care and room routines can occur spontaneously
throughout the day, or may be planned on a regular basis by the Room Leader. Physical development can
be encouraged through the implementation of the following routines:

e Group time routine & prior to moving onto another routine such as mealtime, a group time can
gather all the children together to settle them down to get them prepared for the change. Depending
on what is organised for the group time, physical skills may include dancing, exercises, finger plays or
body awareness.

e Transition routine & once group time is completed, the children move through transition time in
small groups in order to change to another activity or area, such as washing hands for mealtime.
Depending on where the transition is leading to, the physical skills learnt may include hopping,
skipping or jumping onto the next activity, turning on taps, opening lunch boxes etc.

and
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. Wash hands routine & ensure all children wash their hands before mealtime routines. This
enhances t hehelg skils as avell as ghisical health, hand-eye coordination and hand
strength.

e Mealtimes 0 promote the development of fine motor skills and hand-eye coordination when feeding
self either by spoon, fork or fingers. Meal ti mes al

e Rest routine & help develop physical skills by encouraging children to set out and make their beds
and assist in the general routine requirements. It can also support self dressing and undressing skills.

e Toileting & encourages children to dress and undress and to coordinate their movements to
manipulate zippers, socks, shoes and buttons. This also encourages hand washing and hygiene
procedures.

Other daily care routines in which physical skills can be encouraged include:
e blowing a childds nose
e dental hygiene
e  personal routines
e arrival and departure routines

e  packing away personal belongs.

Ways in which early childhood professionals can encourage children to participate in daily routines will
depend on the childrenbés age and stage of development.

e  positive guidance

e  providing consistent routines

e allowing sufficient time

e ensuring resources are available

o  offering assistance where necessary.

Nutrition
A nutritonally balanced diet is essential in supporting the development of children. When a nutritionally
balanced diet is not being offered or consumed, malnutrition can occur. Malnutrition can cause:

e  serious impairment to growth

e impairment of brain development which can in turn affect 1Q and cognitive processes

e detrimental effects on speech development

e frequentillness.

With the availability of fast foods and highly refined foods such as sweets and sugar loaded juices, a child
can be taking in sufficient food to maintain energy (carbohydrates), but inappropriate foods to maintain
growth (protein, minerals). Thus, an overweight child can easily be, in fact, an undernourished child.

Balanced Diet
Children should be eating a balanced diet with foods from each of the five food groups.

The five groups are:
e fruit and vegetables
e meat, fish, poultry, legumes and nuts
e cereals, bread, pasta and rice
e milk and milk products
o fats and oil.

Face and Jaw Development

I ntroducing solids to a childés diet is also vital t o
nutritional needs, solid foods in a childdés diet wi | |
This document is uncontrolled when printed.
1] 1‘ IMPLEMENTATION DATE: APPROVED:
GUOUST r 29.09.2011 Academic Coordinator Page 46 of 97

TITLE: FINAL_Certll_Module5_REVIEWED_V2.0



introducing foods of thicker consistency, children are encouraged to chew and develop the muscles of the
jaw and face. The development of these muscles will assist in the development of speech and
communication.

Babies should be introduced to solids at approximately six months of age. Signs children will show that
indicate they are ready for solids are:
e they can sit upright

e they can hold head upright

e they start to chew

e they show an interest when adults are eating
e they are not satisfied after a bottle.

Five Senses

Early childhood professionals ¢ an enhance devhlopinahtr dy ¢
encouraging them to use all five senses to fully explore the world around them.
The five senses humans have are:

e sight

e taste

e hearing
e touch

e smell

The following case study demonstrates how an early childhood professionalc an enhance a
perception through a planned experience.

Kelly is the Assistant in the preschool room. She decides to make the playdough a little more interesting this
week. Instead of simply colouring the whole batch, Kelly makes several small balls and pokes her finger into
the side of each ball. Kelly puts a few drops of blue colouring inside one, a drop or two of peppermint
essence in another, a teaspoon of sand in the third ball and a sprinkle of glitter in the fourth. She then
smudges the holes shut. As the children join the play doughtable, there is little conversation. Once the
children start moulding their balls of dough, the &urprisebinside each becomes apparent. There is much
discussion about the smell of the peppermint, the feel of the sand and the colours of the glitter and food
colouring. While all the balls of playdough appeared the same at the outset of the experience, the children
were delighted to discover the hidden treasure inside and spent considerable time comparing the results.

This experience allows the children to use their senses to further explore an otherwise familiar medium and
often enhances discussions about how the children see their world.

Experiences you can provide children to develop their five senses include:
e blind fold activities
e taste-testing experience
e sensory painting by using hands or feet to paint
e texture and o6touch and feeld books
o different textured cushions in the book corner
e smell experience
o feely boxes
e goop, slime, shaving cream and playdough.

When planning experiences which deve
‘ considered 8 especially when planning experiences for the younger age groups.
\«, Experiences such as shaving cream and scented playdough are fantastic to

M\Qb‘f “ develop a chil dos however, early chikdhHoedipmofessienalssnaust
S expect that children will put these items into their mouths. All experiences which

require children to use their senses must be highly supervised in order to ensure
they are using the senses they are required to!
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Introduction

Children do not just grow in size. They develop, evolve, and mature, mastering every more complex
understanding of the people, objects and challenges in their environment. There is a general pattern or
sequence for development that is true of most children, however the rate of development varies from child to
child”. Development can be divided into various areas, although these areas often overlap.

The common areas of development are:
e physical development
e  cognitive development
e social and emotional development
e language development
e creative development.

Children learn through play & through the experiences and environments

offered, through trial and error, through practice and exploration. Through play,

children will develop across all areas of development, however it is the early

chil dhood p respbnsilslity to@ssiatlindhe facilitation of these skills

and abilities. Early childhood professionals support the development of

children in differing ways based on
and play styles, and what the early childhood professional feels is the best

method as well as what they know. This knowledge can come from formal

training, past experiences, influence of family members, advice and guidance

from other industry professionals and own upbringing or trials and errors.

The play and leisure activities early childhood professionals set out for children not only provide children with

a sense of fun and relaxation but also foster all aspects of their development. Having an understanding of

how plays does thiswi | | enable you to provide experiences and ac
skill and learning.

Physical Development

Pl ay can enhance the devel opment dfindamenalmioverdedtstiisgr oss mo

Encouraging play that uses large muscles (like running, jumping and climbing) as well as fine motor
development (such as painting, modelling dough and threading) wi | | devel op the chil do:
development. The implementation of activities and games which incorporate skipping, dodging and hopping

can also foster the childbds fundamentdad s npohvyesmecnatl svkeillllt
fitness. Developing good physical fithess habits is a lifelong investment as it promotes a healthy lifestyle.

Cognitive Development

Cognitive refers to the mind and thought processes. Using problem-solving skills, using the senses,
developing concepts and using imagination and creativity are all aspects of cognitive development. Cognitive
development within play can be developed by combining hands-on experiences, game playing, art and craft
making, puzzles and imaginative play through the dramatic play area.

Social and Emotional Development

Social development is when children learn to socialise and interact with those around them. It involves
learning how to share, take turns, communicate and displaying prosocial behaviours such as using manners
and appropriate methods to gain resources during play and leisure.

Emotional development is connected with the social development of a child. It is the way a child is able to
manage their own personal feelings, an awareness of others' feelings and how to interact positively.

Chil drends soci al and emot i:tha apportuhiges thé chifd rhasrhad for sociah r e s u
interaction (with adults and/or children); cultural background; the degree of security the child feels; any
disability the child may have; influences on the child; andthec hi | dds i nborn temperament.

" sourced: The Consultative Group on Early Childhood Care and Development (CGECCD) http://www.ecdgroup.com/what _is ECCD.asp
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Ways we can promote emotional development for children is to:
e ensure we respond to children by role modelling the correct use of positive language
e encourage children to use their words and body language when communicating with others
e discuss facial expressions, feelings and solutions to social issues they face
e  provide them with mirrors to look at themselves, make faces and name body parts
e give the child choice within play and leisure activities
e share with the child and encourage them to share back
e discuss with the child your feelings and the feelings of others
e provide the child with problem-solving opportunities
e promote self-esteem and self concept.

Language Development

Language is the use and understanding of words, grammar and sentences. It is also about the use of
listening skills, as well as the use of body language and gestures. Language development and the ability to
communicate with others is a very important step in the development of children as these skills will factor into
all aspects of development.

Language devel opment occurs rapidly over the first 12
to follow directions, offer ideas or suggestions and apply language to social functions. Children begin to
speak by making particular sounds, and their word vocabulary will increase at varying ages. All children are
individuals and therefore they will develop at their own rate.

Language development within children can be promoted in the service
through:

e reading aloud

e storytelling

e rhymes, poems and finger plays

e songs and musical games

*  puppetry

e conversations and interactions with children.

Children need to be exposed to language at all ages in order to develop language for themselves.

Creative Development

The way in which children use imagination, resources, materials and tools around them in order to express
themselves is often considered its own area of development. Children will develop through stages in terms of
their ability to draw and to use their mind to recall and represent aspects of their life through creativity.
Imitating their mother in the dramatic play area, drawing their siblings in artwork and developing
representations of the world around them through art and dance are all aspects of the development of
creativity.

The provision of art, craft, music, as well as resources which can be used in imaginative and dramatic play,
are important within the realm of creative development. The early childhood environment should be set up in
a manner which facilitates and encourages children to express themselves creatively within their play.
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ACTIVITY

(ﬂ Complete the table below by suggesting an appropriate activity that will support each area of
7| development.

Area of Development Activity

Physical development

Cognitive development

Social and emotional development

Language development

Creative development

Chi | Lebads

6Child initiated6 ier wheli Ipd adi riesc theadsée dploany c¢ hi Badyr en 6 s
childhood professionals must ensure that children remain in control of their own play rather than the early
childhood professionalt aki ng control . This i s eadnown o |

Early childhood professionals must ensure that when children are participating in
play, they follow t h e c h ildad ane rordlys participate when invited. Early
childhood professionalsar e t he guests in the world
make the rules and set the theme of play. It is also important to allow fchildren to
develop a sense of belonging to groups and communitiesd Outcome 1 Being,
Belonging, Becoming.

The early childhood professional és rol
The role of the early childhood professional in play and physical activity is to guide
and support rather than direct. Early childhood professionals can extend on play
ideas or offer open-ended suggestions when the children seem to be stuck for e O
ideas. They can also provide extraresourc e s on t he chil dr en¢ * v ‘

\'f}

It is difficult to be a good early childhood professional and supporter of a child's play and physical activity. It
can take time, experience and practice to become a good early childhood professional. Some adults feel
morecomf ortabl e when directing a childds play and physic
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REFLECTION

Compare the responses from the early childhood professionals below. While reading through

the responses, reflect on the i mpact t heany
childhood professionalsar e gui di ng, supporting and f ol
are taking control of the play. Write your
response.

Early childhood professional #1 Early childhood professional #2

Why donét y ou hang t || wonder what this Hessian can be used
trestle and you can prfor

Why dondt you ©play sh
the shop keeper, Sam can be the dad and
Fiona can be the baby?

From the below scenario provided, in the space below, write an alternative response you
would use.
Why donot you put t h a Your response:
that way you can make a house? Here, let me
do it.

| can see you are playing shops. What
other props do you need?

An early childhood professionalwh o f ol | ows t h kyandphysichlGastivitywilad i n p
e et the children initiate the play
e build on children's ideas rather than presenting their own ideas
e provide appropriate equipment/ resources that the children may choose to use in their play
e play with the children as an equal partner
e provide activities that will challenge and stimulate the children

e Dbe aware of the children's developmental levels, and cater for this in the provision of equipment and
resources

e model desired behaviour, particularly in social play

e model play, such as playing a role in dramatic play

e ask open-ended questions to stimulate and challenge the children and help children to clarify what is
happening in their play

e facilitate conflict resolution by helping children resolve their conflicts and problems

e redirect a child who may appear bored, restless or uncertain

e ensure that children have a safe environment with plenty of space to play

e adapt space or equipment to enrich and extend a game children may be playing

e allow the children plenty of time to play, and give children an indication when play must finish.

Roles

Early childhood professionals may take on many roles in the play situation, depending on the type of play
and age and stage of development of the children. Some roles may include:

e stage manager
e  mediator
e player.

In each role, early childhood professionals can support and e nc diecte play, evemi | dr en
though the roles differ. It is important to be aware of the differing roles early childhood professionals may
take in a childds play in order to determine the best
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1. Early childhood professional as the stage manager & the early childhood profes si onal 6s
contribution to play always begins in the physical environment with stage setting. Developmentally,
physical knowledge comes first. As a stage manager, ensure that you set the environment up in a
manner whi ch faci |l i Beasure $o provide kermbugle mdtesials,pspare; time and
resources for children to initiate and develop their play to its fullest potential. If children require
additional resources, offer it to them; it is often the resources they ask for and not the ones you set out
for them, which are most needed in their play.

2. Early childhood professional as a mediator & to protect children and, in the process, to teach them
conflict resolution skills they can use with each other, taking on the role of a mediator is essential. In
the role of mediator, the early childhood professional asks genuine questions that enable the children
to use their words in order to solve their conflict. As mediator, the early childhood professional does
not offer solutions or solve the problem, but facilitates and guides a calm discussion in order for the
children to discover solutions. Early childhood professionals encourage the children to solve their
social issues themselves but with support. Early childhood professionals ask children open-ended
guestions about how they feel and what they would like to see happen. This is giving the children the
power and the tools to solve their own problems, not only within the early childhood setting but in their
future lives.

3. Early childhood professional as aplayero deci di ng whet her or not to par
reqguires thought about childrends need f gouroenhal | en
preferred teaching style. Some early childhood professionals feel that an adult® place is outside the
play and will look for opportunities to add materials or ideas. Other early childhood professionals join
in play frequently with children. They like to play and they feel their participation builds relationships

with children and enriches the content of the play.

The ri sk i nv edrlydhiilhoadiptofessiandl as 6 a pl ayer 6 eadylclildhoods t ha
professionaimay t ake the | ead and direct the play so it b
This is most likely to occur at the beginning of play when children are still gathering their ideas about
the direction their play will take. It is necessary for early childhood professionals to reflect on the play
and ask themselves whether theide@l ay is their idea ol

Initiate Play

Initiating play with children means that early childhood professionals
may start a new play experience, or renew interest in a play
experience. Upon initiation, early childhood professionals encourage
children to participate within the experience but then fade away into a
less directive role once children commence play. Initiating play and
inviting children to participate in play will be the only time within the
realm of play where an early childhood professional will assume a
lead role.

Initiating Play
Early childhood professionals may need to initiate play with children for several reasons, such as:

e children may not be confident in social situations and so will lack the skills or the ability to initiate play
with others

e the group dynamics and the personalities within the room can make play hard for some children to
initiate 8 for example, if you have a room of children who are boisterous and loud, a new, quiet child
may not know how to engage in play with such children.

e the set-up of the environment may make it hard for children to initiate play with others

e children may not know how to engage in play with materials and resources within the room and so
initiation of play with such materials and resources may not occur.
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Early childhood professionals can initiate play in many ways. Here are just a few:

e Identify children who are having difficulty initiating play and ask them if they would like a play partner.
It is important that early childhood professionals remain sensitive to such children. It is not appropriate
to alert the child to the fact that the early childhood professional is concerned with their ability to make
friends. The early childhood professional should be a friend to the child and inform them that they
would like to play with them while ensuring that the play is based on what the child wants to do.

e  Set up the room to allow for small group play. Areas which promote play between two to three children
is a great start in assisting children to initiate play. Some children do not feel confident initiating play
with a large group of children. Small steps need to be taken.

e Set up experiences so that they are ready for children to engage. Provide a variety of resources on
shelves for children to gather and construct an experience and be able to initiate their own play.

e Point out to children all the experiences on offer and what activities they can engage in, and explain to
children how to complete each experience.

Inviting children to play

Initiating play and inviting children to play may sound the same but are in
fact two different things. When we initiate play, we start a new game of
play and invite children to join. When we invite children to play, in most
cases, we are already inside a session of play which has been
established by children. Inviting children to play is then a matter of
including children into the already established play.

Early childhood professionals may need to invite children into play for
the same reasons for which they may need to initiate it. In most cases, it
is a matter of some children not feeling confident to invite themselves into the play circle. You will observe
the child standing close by, watching intently and offering suggestions, however not taking an active part in
the play. Gauging the body language and manner of interactions in children will alert you to the fact that the
child may need an invitation to join the play.

Children can at times be so enthralled in their play that they often miss the signals peers give them in
regards to seeking an invitation into the play. If you can see a child wishing to participate in established play,
instigate the invitation.

Ways early childhood professionals can invite children to play include:

e asking the child if they would like to join the play 8 a simple,Aiwoul d you | i ke to join
to invite a child to play
e encouraging children to invite others into theirplay d for exampl e, isSall vy, I noti c
is getting very busy and | am having a hard time keeping the birds fed. Henry is close by, how about if
we ask him to help us out?0o
e supplying additional resources to small or large group activities 8 for example, placing an additional
puzzle on the mat and asking the child, AiWoul d you | i ke to comezzlewt sit
us?2o0
When inviting children to play, early childhood professionals must be sensitive to the group dynamics of the
already established play. There will be times when children may not welcome the newly invited child to play.
i No, we donmdmomwanki da:m hered or fdAwe already have enough
when the invitation is not welcomed. It may be necessary, in these cases, for the early childhood
professional to turn an invitation into an initiation. The early childhood professional can then establish a new
game with the newly invited child. The early childhood professional can thank the children for allowing them
to be part of their play and commence initiation of p

wishes are respected but in a manner which boosts self-esteem and positive attitudes towards others.

Respect for Ch i | d rGChaide sot to Participate

There are times when children may prefer to participate in every single activity which is available, and other
times when children may choose to just watch and observe. If children elect this latter option, their choice
should be respected and they should not be forced to become involved. Children often need time to observe
the situation to see if they want to participate, how they may participate and what the rules of participation
are. A child who has time to watch and observe will enter into the activity or interaction feeling more
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confident and with a willing attitude of wanting to participate. The child who approaches with confidence and
a willing attitude will benefit more from the experience.

When children are forced to participate, they may feel unsure about their role and their
own ability to participate. Feelings of resentment or anger may develop. This will
hinder any possible positive elements that could have resulted from participation in the
first place.

Interact with Enthusiasm, Playfulness and Enjoyment

Early childhood professionals should ensure that when they interact with children they do so with
enthusiasm, playfulness and enjoyment. Early childhood professionals can assist to set the tone or feeling in
play through the quality of the interaction. Early childhood professionals can express happiness, fun,
eagerness, pleasure and genuine enjoyment through play. Children can sense when adults are simply
interacting for the sake of interacting. Early childhood professionals cannot motivate and encourage play
when they lack enthusiasm.

e Enthusiasm 8 means an eagerness, interest or keenness. It means early childhood professionals
need to show children they are interested in them and their play and eager to participate and join in
their activities.

e Playfulness 8 means light heartedness or good humour and imagination. It means early childhood
professionals need to laugh and pretend with children.

e Enjoyment 8 means pleasure and delight. It means early childhood professionals need to take
pleasure and delight in what children are doing and achieving.

Early childhood professionals can show enthusiasm, playfulness and enjoyment with children in the following
ways:

e Think about how a child feels when they are spoken too. When children and adults are engaging in a
conversation on interaction, early childhood professionals s houl d get down then
speaking and interacting.

e Think about the language used. Early childhood professionals need to ensure that communication and
language used is appropriate to the age and development of the child.

e Think about facial expressions and body language. Early childhood professionals should be open and
welcoming to the child, expressing affection and other emotions.

e  Early childhood professionals should always ensure that when interacting with children they give them
complete attention.

e Early childhood professionals should reciprocate emotions. When a child expresses excitement, so
too should early childhood professionals.

e Early childhood professionals should ensure that when children accomplish set tasks they are
encouraged and praised for their efforts throughout and also for accomplishing their end task.

Remember to show enthusiasm, playfulness and enjoyment when you are:
e getting down to a childés | evel
e facilitating their play
e providing praise and encouragement
e acknowledging childrenés efforts
e involving yourself in fun experiences with children, showing interest
e appropriately communicating both verbally and non-verbally.

Individual Attention

Children need close one on one attention in order to feel valued and acknowledged. They need to know that
they are seen as significant in the eyes of others. Such recognition is vital to the successful development of a
chil dbébs emotional and Early ghildnandl proféssioadls playea gdivbta irote gn the
development of these areas.
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Individual attention can be given:
e when observing the child engaging in solitary play
e during routines such as nappy changes, toileting or meal times

e when asking a child for assistance during routine times, for example, assistance with setting out lunch
boxes

e during arrival times to assist children in settling in for the day
e by consciously deciding to interact at different times with different children.

REFLECTION
When interacting with children, always respond to them by their name. Using phrases such
as Nl etds,kpadlk BkBwdgod can make children f
individual person. Usi ng the <c¢childds name in intera

remembered and acknowledged.

Sufficient Time

Children need time to play. It takes time for children to develop their ideas fully in play. The type of play the

children are involved in will need different time allocations. Creative and imaginative play in general takes

longer than some other forms of play, although some manipulative play such as block construction can
absorb childrends attent i olhan beduring¢hgse emresithati chilrerrdevelops o f t
i a range of skills and processes such as probl em s«
resear ching an d Being, Beoding,gBadomimgg cOutcome 4 of the Early Years Learning

Framework.

The children should determine how | ong t?\'
attention spans and needs must be considered when developing the routine

within the room. Mealtime s and rest ti mes must be p iy around c
play times accordingly.

shoul d ple
4

It is important to allow flexibility in the routine and not to cut short a child's game
or play unless some effort has been made to negotiate how the game can be
finished. Warnings must be given before a change of routine or transition. "It is
almost time for lunch so we will need to start packing up in five minutes." This
allows children to be ready to finish their game and be transitioned to the next
activity or routine time.

/ Even though most young children may not know what a minute means, they will learn that
dive minutesbis a small amount of time in which they can finish off what they were doing.
Children should not be made to stop their play straight away.

If time is constrained by routine interruptions such as lunch or rest times, then it is important that the children
have the opportunity to resume where they left off. The physical environment should make provisions for
children to be able to come back to their play if they are required to leave it. For example, does the room
arrangement allow a science experiment to remain set up during lunch and rest times, so that children can
still explore it in the afternoon or next day?

If the answer is yes, fantastic! If the answer is no however, sourcing additional resources such as tables and
chairs or space may be required so that this option is available to children.

Considerations

To ensure children are provided with sufficient time to play, develop and complete experiences in play,
consider the following:

e Ensure the routine is flexible and adapt the routin
children are doing, where they are up to in their play experience and consider whether what comes
next in the routine can be held off until the child completes the play experience they are engaged in.
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Free flow morning teas and lunches provide children with sufficient time for play. These are where the
children are able to stop to eat lunch during a period of time then are able to continue playing at a time
that suits them.

Ensure that the program is flexible. Consider programming experiences that you think children have
not finished this week, for the following week. Consider the children when programming 8 some
experiences that children enjoy, or you know may take a little longer, will need to be planned for every
day in that week.

Encourage children to put forward their ideas and suggestions for the program. Identify experiences
that children enjoy and pass these ideas onto the Team Leader.

Grant <childrenb6s requests. All ow children to reques

are implemented.

HINT
Most i mportant|l y, Aldvwtmed tto takeuttsein time and exgerience .the wonders of play and
leisure.
Language

Language is more than books and conversations! Forms of language present themselves throughout the day
in various methods. By exposing children to a range of language forms, early childhood professionals can
open their minds to the various ways they can use language to communicate with others.

Language can be expressed in a variety of forms:

Written forms 0 posters, signs, print, books, pamphlets, flyers and fact sheets and on a computer
screen, as well as the use of Braille for the vision-impaired.

Verbal forms & speaking in home languages as well as other languages from around the world. The
use of audio tapes and CDb6s are also forms of

Body language & expression through gestures, face or body, as well as the use of sign language for
the hearing-impaired.

Did you know that children can understand more language than they can share? Children often
understand more words than they can say.

Children can be provided with a range of language forms within the early childhood setting. The following
forms of communication can be used to communicate with children:

Hang signs in the room that encourage children to wash their hands.
Use large, coloured chalk on pavements and verandas.
Hang street signs in the playground (Stop, Go, Give way).

ver bal

Pl ace charts and pictur es odwindube these withslangudges other thahr e n 6 s

English.

Label items around the room.

Use music from around the world.

Write letters and words in finger paint or in the sandpit.

Have paper, pens and tape available for children to make signs for the room and their play.
Include books, magazines, shopping lists and receipts in the home corner.
Include fiction and nonfiction books and taped stories in the book corner.
Use oral story telling as well as reading books to the children.

Encourage children to deadbstories to each other.

Incorporate poetry into music and movement experiences.

Use musical instruments to produce sound effects during story time.

GoodStart
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e Use words and pictures on large recipe cards for cooking experiences.

e Invite family members and special guests to sing, dance and talk to the children in their home
language.

FURTHER GUIDANCE

Sign language is an effective communication technique with babies.

Al nfants and otconthddicate their wdeds hand twishes, but lack the ability to do so clearly
because they cannot speak. This gap between desire to communicate and ability often leads to frustration
and tantrums. With Baby Sign, infants can learn to express their needs using simple signs for common words

such as "eat", "sleep”, "more", "hug", "play", "cookie", "teddy bear", etc., before they are able to produce
understandable speechbo.

Encourage Children to Express Themselves Verbally

Early childhood professionals can convey a message through the use of spoken words, body language
(gestures, facial expressions), sign language and the written word. Language can be as simple as a grunt to
let someone know how you feel, to more intricate written or spoken sentences.

Language is often linked to cognitive development,as a personb6és ability to proces
way they are able to communicate it to others. Apart from this, it is important for early childhood
professionals to gain an understanding of a child6 s | anguage indaderetd ideptifly expériences
and methods to use to support a chil dbds abOfferingthe t o sh
children language development opportunities can helpthem il ear n t o i nt e tharcwithdare, r el at

empat hy a n Being, Belopgng, Becoming i Outcome 1.

Encouraging Language

Early childhood professionals must find opportunities for encouraging a
chil dbébs | anguage development in eve'\(
children. From three months of age the child starts to produce conscious
vocalisation. From this point on, early childhood professionals can and
must encourage and foster language development. ° &

The following list provides some suggestions for encouraging the development of language with children
from three months to five years:

e Praise infants for their efforts to vocalise.
e  Model appropriate language with clear pronunciation.
e Talk to the children whenever possible.

e Encourage infants to use a word to indicate their needs rather than pointing & for example, if an infant
wanting a drink points to the fridge, the early childhood professional might ask, iVould you like a
drink, John? Can you say @rink& o

e Include telephones in the home corner.

e Ensure books are available for children to look through 6 simple board books are perfect for infants
as they usually have only one or two words per page, while big books are great for older children as
they are often repetitive and have large print.

e Encourage children to use descriptive words for objects and textures around them such as sand,
water, clay, playdough, goop or slime.

e Invite children to talk about what they are making or doing.

e Have stuffed animals, dolls, figurines and puppets available for dramatisation of stories.

e  Encourage children to &use their words6in times of conflict.

e Praise children who engage in conversation with other children to problem solve.

e Encourage older children to remember events, and take turns being the story teller.

e  Model appropriate conversation techniques 8 taking turns to speak, eye contact, listening sounds.

8 Source: Effective Communication - http://www.bubhub.com.au/info/articles/baby/what_is_baby_sign_language.shtml
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Encourage Exploration and Problem Solving

When implementing cognitive experiences, it is important to note that early childhood professionals are

limited to using materials and resources to foster this area of development and play. Early childhood
professionals themselves are, in fact, a vi t al resource which can be used t
abilities.

REFLECTION

Did you know that the theorist Albert Bandura believed that the main way children learnt was
via observing, imitating and modelling those around them? This formed the basis of what is
known as the Social Learning Theory. This theory reinforces the importance of early childhood
professionals initiating interactions, modelling and giving encouragement.

Modelling

With consistent early childhood professional role models, children learn thinking and reasoning skills based
on their observations of the strategies employed by those around them. For example; children can learn
effective problem solving skills through discussion and trial and error with the early childhood professional.

Demonstrating

Early childhood professionals can provide hands-on demonstrations, which incorporate follow-up discussions
and explanations about various cognitive aspects which occur in daily life.

Providing Information About a Problem or Task

By advising children of alternative strategies for problem solving, early childhood professionals are
encouraging divergent thinking skills. Encouraging children to think differently or see things from another
per sonb6s phelpsshpneto developpempathy as well as abstract problem-solving skills.

Questioning

Early childhood professionals who intervenein chi | drenés expl or at ddososwithatmed di sc
aim of responding to a deachable moment6 in whichopen-ended questioning is used to
learning of a concept or process skills. Open-ended questioning is a technique early childhood professionals

can use to ascertainthec hi | dés | evel of understanding within a pa

language skills and encourages further enquiry.

Any gquestions which allow for t &endedduestiods.t o answer Oyes
For exampl e, it Wo wWlod tyows Ipiukel e, Ben?o
As you can see, this question wild. only allow Ben t
guestion could be presented to the child in different way in order to encourage thought and
di scussion. For exampl eéehimMmBRenhiwheieceooy the puzzl
will be encouraged to tell you his thoughts and the manner in which he plans to solve this
problem.

The following list gives ideas of open-e nded comments and questions you <ca
thinking, conversation and curiosity:

e Letds see if.

e  What do you think will happen when...?
e | wonder if we try...

e How did you do that?

e  How long will that take to change?

e  Where does that come from?

e How can I find out?
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Questions or statements beginning with WHAT, WHERE, HOW, WHO, WHY are open-ended questions.
Questions beginning with DO, DID, CAN, IS are closed questions.

ACTIVITY

The activity below is an animated, interactive activity you will be able to access on the
GoodStart Training College website www.goodstart.edu.au/resources

Please click onthe activty6 Cr i t i cal thinkingo

Moni tor C heattdnsends R

Children need to be presented with play options which are challenging, promote curiosity and interest and
develop problem-solving skills while still remaining achievable. The play options available to children within
the environment must prevent children from developing frustration.

Reasons a Child will Display Frustration
Children can become frustrated by any one of the following factors:

e Frustrationduetoadultsd adul ts can easily fr u'
independence, ability, direction of thought and degree of wants within
play. As soon as the child feels hurried, pressured or directed to move in
a different direction within their play, frustration sets in. Children need to
feel in control of their play. When they do not, they feel a sense of losing
control over the situation. For a child who has spent a lot of time and
effort within the play, this can be extremely upsetting and frustrating as
they feel that their efforts have been lost. This can be evident when early 2
childhood professionals st op chil drenés play in ove t¢
routine such as mealtimes, or when early childhood professionals impose
their own instructions on children

e Frustration due to other children d children are often deeply interested in other children, which is
one reason why play with others is so actively enjoyed. But even the best of friends can be hurtful to
each other duringplay. Thi s i s due to the fact that children car
or understand each other's feelings. If one wants to do something different within the direction of play,
conflict will often erupt. If two children wish to play with the same item, again conflict will ensue.
Children are still developing the social skills needed to interact with others. Language development
and the inability to communicate appropriately with others can also lead to frustration between
children.

e Frustration due to materials and equipment 8 children can at times feel that the materials and
equipment they are trying to use in their play refuses to behave as it should. Children find that
rectangular square blocks will not fit into the round holes of a hammer-peg toy, and that dry sand will
not stay in a uniformed shape as it needs to when moulded by the child. It takes time for children to
understand the concept of properties and grasp the use of objects. If materials and equipment are
broken, damaged or not age appropriate, this too will result in frustration.

e Frustration because of their own ability 8 when a child understands what objects are supposed to
do, and understand how to make them do it, but cannot manage to make them do it because they do
not yet have the ability to do so, frustration can develop. A chi |l dbés | evel of abilit
varying factors and very rarely are two children at the same level of ability. Each child is different. A
group of children may be of the same age, but the things they can do, know or understand will differ
quite considerably. Environments and play experiences should be developed and implemented in a
met hod which suits each childés | evel of ability.
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REFLECTION

Boredom can also result in frustration. When children lack challenge, they become frustrated
due to a lack of stimulation. Ensure that your environments and play activities and experiences
are varied and are regularly changed to ensure that boredom does not set in.

Signs a Child will Show if They are Frustrated

Children will express frustration in different ways depending on their age, abilities and the situation. Common
signs of frustration include:

e temper tantrums

e crying

e yelling

e  stamping feet

e squealing

e clenching their fists

e  pushing or throwing things out of their way

e breaking or tearing things up

e arguing with their friends and/ or early childhood professionals
e snatching or refusal to share

e  Diting their peers

e pulling their own hair or other
e destroying set up experiences.

On the other hand, some children may become more submissive when
frustrated. Children may:

e remove themselves from the situation
e gointo acorner and cry alone

e try and hide behind furniture

e wantto go outside alone

e refuse to speak

e refuse to eat or play.

Preventing Frustration

Strategies early childhood professionals can implement to prevent frustration in children include the
following:

e Provide duplicates of toys and resources, particularly for children within the younger age groups, as
this will help to avoid arguments.

e  Set up noisy activities away from quiet activities so children can enjoy the quiet spaces for talking or
reading books without distraction.

e Select and providing age appropriate toys and games which cater for a wide skill range, as this will
ensure that t he mor e advanced child i s being c hal
frustrated.

e Observe children regularly so that you are aware of their differing levels of ability. This will ensure that
the provisions made for children are within their means and will avoid frustration.

e Rearrange the resources often, as this will also prevent boredom and frustration.
e  Encourage the children to contribute with ideas for resources they would like.

e Limit the number of children who can play in certain areas. This helps to reduce overcrowding and
provides a safer, more varied room as children will need to move to other activities rather than always
play in the one area.

e Encourage children to participate in tidying up the room by clearly labelling shelves and boxes. This
will ensure that children are able to find resources within the room for their play and will be able to
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source items they need. It will also ensure that play materials are stored in a full set and not lost. (It is
very frustrating to complete a puzzle to find out that a piece is missing!)

Create large areas for activities such as block play and dramatic play as this enables the children to
expand with their games and reduces frustration due to limited space.

Be aware of the signs of frustrations children display. If children display such signs, act on it.
Frustration can easily lead to the development of more challenging behaviours.

Encourage Children to Include Other Children in Their Play

The more inclusive and open children are to inviting others into their play, the more they will benefit from the
experience. There are a variety of reasons as to why children do not include other children into their play.
Early childhood professionals need to consider the reasons and work with children in encouraging them to
include others in their play. Early childhood professionals need to encourage children to see the benefits of
team work, acceptance, tolerance and a group approach to issues. Outcome 2 of Being, Belonging,
Becoming, suggests that children respond to diversity and respect. There are a number of reasons why
children may be excluded from play:

They prefer to spend their time alone and prefer to participate as an onlooker or in solitary play.

They are developing an awareness of their place within the setting and so may not invite children to
their play until they are comfortable in their place.

Children at times can be so focused on their play that they do not take notice of those around them
wishing to join in.

The environment may not be set up in a manner which allows for additional players within a game or
session of play.

They have limited language or social skills and so cannot invite or initiate an invitation into play with
others.

They may be frightened of or threatened by other children due to challenging or rough behaviours, and
so will not include themselves in play with them.

They may be seen as O6differentoé if they are from

majority of the group of children.

Strategies for Inclusion

When children need help sociallyt o be i ncluded in other childrenés
can be implemented:

Act as the communicator between children. For example, early childhood professionals may need to
explain to an older child what an infant wants, or toddlers may need us to do some talking on their
behalf when other children may not understand what they are saying.

Verbally support children in thei r runnealyfastsHow absut
if he joins in your game?0

Set up the environment to include play experiences for individual, small group as well as large group
interactions.

Be involved i m helpchilddenwith degelogng sogial skills to interact with their peers
using positive language, role modelling and enthusiasm.

Help children to enter play through role modelling. For example, sit at the playdough table with the
children and ask another child for some playdough. This models appropriate verbal interaction and
may help a child enter play.

For older children, provide activities and experiences that require team work to achieve a goal. For
example, building a cubby house may need several children to collaborate on the design, the jobs that
need to be done, the materials required etc.

Give children the words to use in order to invite their peers into their play. Tell the children what they
could say to their peers when inviting them in play.

Intervene when children are not being fair to one another and assist children to discuss fairness
through a variety of experiences and group discussions.

Promote equity, acceptance and tolerance by interacting with ALL children. Use these interactions to

-

C

pl ay
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e  Provide resources that support and promote inclusion & resources that reflect different cultures,
different genders, different abilities and different family types.

Monitor Interactions

It is essential to monitor interactions between children to ensure that they
remain safe and are interacting in an appropriate manner. The best
manner in which early childhood professionals can monitor these factors is
through the use of effective supervision as well as the use of positive
behaviour guidance.

Unsafe play or inappropriate interactions may be observed when children:
e have conflict within their play and the altercation turns physical
e are using equipment in an unsafe manner
e are bullying or intimidating other children
e display inappropriate use of language or communication towards others
e display unfair play
e are using equipment incorrectly, which causes injuries

e are not sharing and are snatching equipment from other children

e are raising their voice to dictate play

e are refusing to allow other children to engage in experiences

e are destroying other childrenbés creations and play

When working with children in an early childhood service, the main focus should be on supervising the
children. Interacting with children in their play is obviously also very important, however safety is of the
highest priority. As well as supervision, positive reinforcement may also be required. Children will, at times,
get caught up in the moment of play. In this moment, they can forget about their personal safety as well as
the safety of others. Early childhood professionals may be required to remind them of this in order to ensure
their safety and wellbeing.

When maintaining safe and appropriate play and interactions with children, early childhood professionals
must remember the following:

e They should position themselves appropriately. Backs should be facing the wall at all times. Also be
aware of the positioning and location of other staff. If one early childhood professional is sitting,
another should be standing. This will ensure early childhood professionals can reach children quickly.

e Identify experiences that require high supervision and assign an early childhood professional to that
experience. Activities which involve lots of mess or the use of dangerous resources are considered
high risk activities. Activities which include the use of water, sand and using scissors are such
experiences.

e Develop a supervision plan and ensure that all early childhood professionals are aware of their
designated positions within the plan. Display the plan so that other early childhood professionals are
reminded.

e Early childhood professionals should g e t down to the childds | evel an
ensure that they are actively interacting with others around them.

e  Be aware of surroundings. Continually scan the room to see what all children are doing. This includes
the identification of hazards. If unsafe play areas are identified, act immediately.

e Ensure that there are no areas children can go to be out of direct contact. Early childhood
professionals must be in direct contact at all times & within physical reach, sight or hearing.

e Ensure children use equipment safely and sensibly within their play. Reinforce safe and appropriate
play methods and use of resources with children.

e Encourage children to take turns on the equipment and with play materials. This develops positive
interaction techniques between children, and also ensures their safety.

e  Encourage children to respect the needs of others and to play fairly and include others
e Develop age and developmentally appropriate limits with children and reinforce these consistently.
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ACTIVITY

//- Always ensure you follow your service policy and procedure when supervising children.

below, outline the purpose of the policy. In addition, list the responsibilities from the policy that

(/ \ Locate and read through the supervision policy and procedure where you work. In the text box
are relevant to your role.

Issues of Concern

Being aware of behaviours and actions in children which may signal concerns will assist you in the early
intervention of behaviours and actions which have the
psychological wellbeing.

Indicators for Concern

Indicators of concern for psychological and emotional difficulties children are facing may include but are not
limited to the following.

Inappropriate Interactions with Others

The interactions children have with other children will be an indicator of the level of their emotional and
psychological development. Children who are exposed to inappropriate relationships with other children and
adults develop habits, values and morals that are taken with them into their childhood and adult life.

Withdrawal from Social Interactions

A child withdrawing from social interactions can indicate potential confidence and self-esteem issues.
Withdrawn behaviour, however, must not be confused with solitary play. Children between the ages of birth

to three years of age will prefer to play by themselves over others d this is a normal stage of development

children go through. é Whdrawndbehaviour referstoac hi | dés wunwi |l l ingness to part
and social interactions even though they have the developmental capacity to do so. Having a child constantly

rejecting group play with other children or an unwillingness to interact with others, including early childhood
professionals, are all indicators of withdrawn behaviour.
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Aggressive Behaviour

Children who demonstrate aggressive behaviour tend to do so due to their
inability to discuss or label their feelings. Children will act out aggression in
situations where their play is challenged or if they have had another child act out
at them. Children may vyell, shout, kick, spit, bite or hit. These behaviours will
require intervention by the early childhood professional.

Depression

Although it is not considered an illness which affects children, recent studies
have shown that it is possible for children to display signs of depression. Such
studies have found that: °

e 4in 100 preschoolers (4%) have some symptoms of depression

e 10 in 100 (10%) children between the ages of six and 12 have persistent feelings of sadness which
can last for a few weeks or months. 2 in 100 (2%) children become seriously depressed

e the rate goes up with age, so that about 5 in 100 (5%) young people (over 12 years) suffer a major
depressive illness which lasts for a few weeks or months at some time.

As in many cases of depression, children will not understand how they are feeling and may find it hard to
verbalise and tell early childhood professionals why they are acting the way that they are. Indicators to look
out for, however, may include: *°

e asad, unhappy mood most of the time that lasts for weeks or more
e lack of interest or pleasure in activities they have previously enjoyed
e avoiding friends

e irritability

e  disturbed sleep over some weeks

e changes in appetite, weight gain or loss

e daytime wetting or soiling in a toilet-trained child

e  poor concentration

e feeling hopeless or worthless

e self blame for troubles of family or friends

e  being tired most of the time

e talking or playing a lot about death

e mentioning suicide

e risk taking and not seeming to care if hurt or in pain

e harming other children or animals

e  being angry or resentful a lot of the time.

Sudden and/ or Extreme Changes to Behaviour or Emotional States

Children acting out impulsively and demonstrating extreme or sudden changes in their emotional states can
be an indicator of concern. For example, you may have a child who has always been generally happy and
outgoing but all of a sudden has become withdrawn and emotional. It is vital that early childhood
professionals monitor and identify why children may have sudden or extreme changes in behaviour in order
to assist the child with coping with their emotions.

Disinterest in Activities or Experiences

A child who is disinterested in activities or experiences may have emotional or psychological concerns due to
the fact that they may be experiencing feelings of sadness, withdrawal or isolation. Children who are not
participating in a variety of experiences will not be gaining the stimulation their development needs to grow
and be enhanced.

° Sourced: "Parenting and Child Health - Health Topics - Depression in children.” CYH Home - Home. Web. 28 Sept. 2009.
<http://www.cyh.com/HealthTopics/HealthTopicDetails.aspx?p=114&np=141&id=1920>.
° Sourced: "Parenting and Child Health - Health Topics - Depression in children.” CYH Home - Home. Web. 28 Sept. 2009.
<http://www.cyh.com/HealthTopics/HealthTopicDetails.aspx?p=114&np=141&id=1920>.
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Causes of Issues and Concerns

Knowing potential causes which may be behind a child developing emotional and psychological issues is
essential in developing a plan for intervention and support for the child. The following areas have the
potential to affect the emotional and psychological development of children and influence their behaviour
within this domain of development.

Lack of Play

Play allows for the expression of emotions and thoughts. Children who are not offered the opportunity for
play will become stressed. Stress has the ability to affect children in numerous ways 8 many of which are
unpleasant. Opportunity to play also allows children to develop within all areas of their development,
including emotionally and psychologically. It can give them opportunities to express emotions, socialise and
learn about others and, more importantly, themselves.

Lack of Materials and Resources

Children need materials and resources to facilitate their play. If resources are limited, the potential for conflict
and aggression amongst children is a very real possibility. Likewise, if resources and materials are at levels
which are too hard or too easy for the child, the challenge will not be there. Children will become bored or
frustrated, which will then eventually lead into challenging behaviours.

Trauma
Events which signify potential trauma in children can include:
o life threatening accidents
e  bushfires
e flood
e sudden or prolonged illness
e death in the family
e changes in the family structure such as divorce or long parental absence
e crime
e abuse
e violence
e moving house, state or country.

Interactions

I nteractions and reactions to children i mpactfealyw a ch
childhood professionalshave expectations that are too high or too
will respond accordingly. For example, if an early childhood professional does not set limits, children will be

more likely to demonstrate aggression and negative behaviours towards other children. On the other hand, if

early childhood professionals are too strict, children have the potential to become withdrawn and fearful of

trying new experiences or initiating interactions with the early childhood professional.

The above factors wild.l i mpact on all areas of a
and psychological development.

Model Appropriate Communication

An interaction is a connection involving communication. A c hi | d 6 s a g al stagd, @meeds] abilgiese n t
and personality will affect how you can interact with the child. Recognising that children may respond in
noisy/quiet, rough/gentle and verbal/physical ways to interactions and communications will allow a better
chance of facilitating their social development.
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Communication and language use varies in two ways:

1. Styleedepending of the chil dbés:
age

stage of development

needs

culture

famlly wal think
il b

~ooooTw

community

2. Methods such as:

eye contact across a room

a smile to another person

a hand shake

singing a song together

a teacher reading a book to a group of children
a conversation between two or more people.

~pooow

When using language to communicate with children, early childhood professionals are aware that children
understand more language than they can actually use. Children of a very young age learn that the use of
language is a two way process when people communicate.

Appropriate Communications

When communicating with children, the following factors should be considered in interactions:
e Tone of voice & it is important when speaking to children that early childhood professionals are

mindful of their tone of voice. Voi ce af fects childrendés behaviour

how it is said. If loud voices are constantly used to gain the attention of children and to talk to them
over others, children will pick up on these traits and begin to demonstrate them in their own
interactions.

e Eye contact 8 shows that the early childhood professional is interested in the child and is interested

in what they havetosay. Eye contact also assists in monitopri

which further enhances the communication and listening process.

e Active listening 0 reinforces that the early childhood professional is listening and understanding
what the child is saying. This often involves paraphrasing what the child is communicating and
assisting a child to verbalise what they are saying. Other elements of active listening include clarifying,
guestioning, open body language and eye contact.

If children are developing social skills and prosocial behaviours through observing other
peopl eds berhuatexdamineroyr own interactions in order to ensure we are being an
appropriate role model to children. If we are using appropriate and positive language,
appropriate tone of voice, and manners, children will be more likely to do the same.

Modelling Communications

There are many ways early childhood professionals can model appropriate social behaviours to children via
natural interactions. Some examples include:

e asking the children to help, rather than telling them to do so

e using manners when interacting with childreni don 6t f orget to sayd 6pl eased

e not interrupting children when they are speaking
e ot calling children names such as &low coachgor &illyd

e being aware of the use of sarcasm & children are too young to understand this and it can be seen as
insulting and rude

e considering how early childhood professionals talk to each other & polite, respectful communication is
important as children listen when adults speak to other adults

e showing warmth and attentiveness i children are more likely to copy the actions of an adult who is
warm and attentive, rather than cold and distant.
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Respect, Respond to and Follow up Communication Initiated by Children

Listening and responding to a child's cues in a genuine, unhurried and gentle manner is vital when
enhancing the development of play in children. The way and early childhood professionals approach a child
often reflects the way they are feeling. For example, if the early childhood professional begins to talk to and
smile at the child, the child will sense that they are happy and will respond accordingly.

Responding promptly and sensitively to children establishes a trusting relationship and strengthens the bond
between the child and adult. The relationships that children experience will affect the way they feel and relate

to others. Responses to children should always enhance

e self-esteem

e self-identity

e individuality

e acceptance of others

e language and communication development.

Prompt and positive responses also demonstrate respect f or the chil dés race
abilities.

Age Appropriate Responses and Follow Ups

Birth to Two Year Olds

Babies and infants cannot communicate how they are feeling, what they want or what they need. It is
essential to read their body language and recognise their cues. Infants and babies communicate through
body language such as facial expressions, tense and rigid bodies and limbs, arching backs and arm
movements. Cries, grizzles, grunts, babbles, coos and laughter are more verbal ways that infants and
babies express their feelings, needs and wants.

Appropriate responses to children in each age group are to:

e make eye contact and hold your face close to
be expressive

e respond to the cues the baby is displaying, for example, speak in a happy tone and bright
expression if the baby is smiling and laughing & if the baby is crying, speak with gentle tones and
hold the baby securely and rock them gently

e return the baby 6egpressions and smiles
e speak with the child constantly, and use interesting tones in your voice

e let the child see you when you are not interacting withthemd dondét | eave them
corner of the room

e play peek-a-boo games
e  sing songs with the child as you bounce them on your lap.

Two to Three Year Olds

Providing toddlers with opportunities to express themselves is vital to their growth and development. A
child within this age group will have a greater understanding of their wants and needs, however they will
still be developing the language required to express these. This may make for some very interesting forms
of communication! The following strategies outline how to respond to toddlers:

e Typically, toddlers will have temper tantrums. This is their way to express frustration, anger or
sadness without the use of verbal language. Trying to speak to and reason with a toddler at this
time is very difficult and will only result in more stress on the child and more stress on you. The
most effective way to deal with a toddler having a tantrum is to provide a quiet, safe space for them,
let them finish their tantrum and, once calmed, talk gently to them about how they are feeling.

AHenry, I can see you are feeling very upgdgedsn
turn on the bike? Alana was on the bike, wasn
ind something els

Letdéds go and see if we can f
I

e Be sure you are at the <chi
communicating with them.

d 6 s ledheieflll, attegtionvwheng

e Role model appropriate communications. This will assist toddlers in understanding appropriate ways
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to express their communications.

Three Years and Older

Responding to and following up communications with children of this age is vital in supporting the child's
development. Rol e model |l ing and being at the chil dobs
interactions. Within this age group, however, early childhood professionals can extend language and
interactions to use more complex communication techniques such as active listening.

Encouragement and Acknowledge Efforts

Providing children with encouragement will develop their self-esteem, independence, trust, competence and
increase confidence, which will then have a follow on effect on the rest of their development. It is essential
for early childhood professionals to adjust their level and methods of encouragement according to the
childrends needs and personamihngy and the task the

Rate of Development

Each child will progress through the stages of development at their own rate. Many factors contribute to the
rate in which children develop and no two individuals follow the same time frame within the development of
skills, growth and attributes. Factors that contribute to the overall development of a child include:

e health

e  personality

e  behaviour

e opportunity and encouragement of development
e relationships with peers and family

e the environment

e  socio-economic background

e  nutrition.

Negative Factors

It is important to note that there are a variety of negative factors which impact on the development of
children, including:

e  poor relationships with parents and/or carers
e family conflict and violence

e neglect and abuse

e physical and mental health issues

e  poor quality learning opportunities

e lack of a stimulating environment.

These negative factors may have a negative i mpact
ability, each achievement and triumph, not matter how small, must be recognised and acknowledged by
early childhood professionals.

The Early Years Learning Framework emphasises the importance of children having a positive self-esteem,
positive dispositions for learning and a positive view of their learning capabilities. The early childhood
professional plays a huge role in supporting this through encouragement and opportunities for children to
recognise their own achievements.

Acknowledgment of effort makes anybody feel good about themself. It makes people feel that what they
have done is worthwhile, is helpful to others and is meaningful. In essence, being acknowledged boosts self-
esteem and self-worth. The children experience the same feelings when they are acknowledged. When
facilitating opportunities for children to learn through play and leisure, encouraging and acknowledging
chil drends efforts is essential in building their
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Methods on Acknowledging Efforts
The way early childhood professionalsr e spond t o chil dr ends tetheffdlawing may

1. The chil ddéds personality and temper ament

Some children are outgoing and thrive on being the centre of attention. They appreciate when they are
noticed. Other children may be shy and feel uncomfortable when they are put under the spotlight. Both
types of personalities must be acknowledged and have their efforts appreciated; however, the method

var

of doing so must al i gn Making & bigtdbakof theheffortddod eschild who doesn al i t y

not like being the centre of attention may encourage them to achieve tasks at a lower level so as to
avoid the public acknowledgement. Alternatively, quietly acknowledging a child who likes to be publicly
praised for their efforts can result in the child vying for the attention of the early childhood professional.
This attention may be sought using positive means, but may turn into a negative manner through the
use of challenging behaviour. Becoming familiar with the personalities of the children will assist in
identifying which response is appropriate for which child.

2. The task being achieved and the childbés efforts

These two factors go together when responding to
you give to a child who has been trying for three months every day to tie their shoelaces and is finally
successful will be different to the response you give a child who put his hat on correctly every day.
Each of these completed tasks deserve acknowledgement, but in a different way.

Response 1: For the child who has finally achieved the task of tying his shoes, you may get excited

with him, take a photo of his achievement, make a point to explain his achievement with him to his
parents and make an observation for the chil dbs
i Fant asi¢, iyou hayeabeen trying to tie your shoes for so long and now you can do it. | am so
proud of you, we | | done. Can | take a photo to
appropriate in such a situation. You might also give him a high five or a hug depending on what the

child preferred.

Response 2: For the child who put their hat on, you would verbally acknowledge them and perhaps
l eave it at that. iThank you Ben for putting your

HINT

Responses to a c hi endidesChitdferfvallrknow if yow eret exaggeratigg your excitement,
feigning interest or being patronising. Honest and genuine responses are always important.

It is essential that early childhood professionals regularly acknowledge the efforts of children. Building up a
c hi | d-@deens will dgive them the confidence to challenge themselves in a variety of developmental
experiences. Children will be eager learners and explorers and will go on to grow up as confident adults who
can achieve anything they put their mind to.

Acknowledgement and praise i There is a difference!

e Acknowledgement is recognising and pointing out a specific action or behaviour of a child. For

a

dev

s |

h

example,iThank you for putting your shoes in your bag. o
e Praiseisgenerallyagener i ¢ response to a childés ,aicGoioodn swoorrk ob

or AWell doneo.
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The following table (Kearns 2007, p. 233) outlines the differences between the two. **
Acknowledgement /Encouragement Praise

Gives children specific information and feedback about Does not contain specific information about what the
their efforts when they attempt to do something. child did well.

Hel ps chil dren buil d a r ea| Somechildrenwill setunrealistic standards for
themselves in a bid to gain praise.

Carers can acknowledge or appreciate individual effort in | Praise can develop a competitive situation where

a quiet, personal way. children want to be 6é6the b

Comments on a chil digea wor k|{Praise is the reward given

judgement about the chil doé]| standards.

values.

Children use specific information to evaluate their own Usually directed to an end product.

efforts during the process of doing something.

Acknowledgement is a unique response. Empty praise or overused phrases have little effect.
Children are not oO0fool edbd

Children internalise specific information and become Children can come to rely on praise as an external

motivated by the self-satisfaction of knowing that they motivator.

are competent and capable as a result of having their
efforts acknowledged.

Foster the Development of Independence

The most practical and most valuable times to provide opport uni ti es f or devel oping a
are during routine times. There are several opportunities for children to practice self-help skills and gain
independence during these routine times.

Arrival and departure:
e  putting their bag away in a designated area/ locker
e separating from parents
e selecting an activity to engage in
e collecting all belongings on departure.

Mealtimes:
e washing hands
e  setting the table
e  sitting in designated seat/ highchair
e recognising own belongings d drink, lunch box, placemat -/
e feeding self 8 finger foods, spoon and/ or fork
e holding their own bottle
e opening food packages o
e placing rubbish/ scraps in designated spot o O o
e cleaning hands and face afterwards.

Toileting:
e recognising the need to use the toilet
e pulling pants down and up
e wiping bottom
e flushing toilet
e washing hands.

Nappy changing:
e lifting legs up and down
e  assisting with pulling pants down and up
e washing hands.

* Sourced: Kearns, K. 2007 AFramewor ks f anEdutatoa AustialimgSydagy.d Devel opment o Pears
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Rest time:
e recognising own sheets/ bedding
e  making the bed
e removing shoes and jumpers or jackets
e settling oneself on the bed
e  packing away bedding
e redressing & shoes, jumpers.

FURTHER GUIDANCE

Remember that each child is developing at his or her own pace. Never force a child to become independent
before they are ready. If a child needs assistance, then be ready to help. Take for example the following
scenario:

Tika, 2.5 years, is l|learning how to dress hersel
now she is attempting her jumper. Alice, the st
right , the teddy bear picture goes at the front. o
As Tika pulls the jumper down, her head goes towards the sleeve. She pulls it harder and harder

although the jumper doesnéthenovleeeher meard I|i shea
asks. ANo, just me, 0 Tika replies. Alice stays ¢
her jumper. ATry to move your jumper to the sid
suggests. Tika turns her head, looks at the head hole from the inside of the jumper and pulls it across

so that her head comes through. Ti ka s minlputagyeun d
jumperonallbyyourself6o says Alice.

This example shows that Alice allowed Tika to complete the task independently but was nearby for support
in case Tika began to feel frustrated and lose confidence. Alice supported her with offers of help and
suggestions rather than simply telling her what to do or taking over and doing it for her.

Involve Children in Decision Making

The ability to make decisions is a skill that, once acquired, will carry through to adulthood. In the attempt to
develop decision-making skills, children must first master the skill of being able to make an appropriate
choice. Children should be provided with the opportunity to make safe choices at appropriate times to assist
in the development of decision-making skills.

Safe Choices

While it is important for children to challenge themsel v e s , it is the early <chil dhce
maintain the safety and wellbeing of all children. A safe choice is a choice available to children that presents
no risk to them regardless of the outcome they choose.

National Quality Standard (NQS)

| Standard 4.2 Educators, and staff have the skills and knowledge to support
ichildren6s |l earning, health, safety a

iKnowl edge of individual children, i nc
i and capabilities, guides the early childhood professionals in ensuring that each

i child is provided with the opportunity to engage in a variety of experiences that

| optimise their learning.
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Some examples of safe choices that can be provided to the children include:
e the choice between yoghurt and fruit for morning tea
e the choice between the green or yellow jumper to wear while playing outdoors
e the choice between playdough, drawing or blocks
e the choice to move the books from the verandah to underneath the tree.

An unsafe choice is a choice that does, or can potentially pose, a risk to children. With the early childhood
professional 6s wultimate goal of mai ntaining the <chiloc
suitable to be provided to children.

Examples of unsafe choices include:
e the choice to wear or not wear a hat during outdoor play
e the choice to move the mats from underneath the climbing equipment or to keep them there
e the choice to wash or not wash hands before mealtime
e the choice to cross the road with or without holding onto the hand of an adult.

In allowing children to make responsible choices, an early childhood professional needs to provide options
and boundaries.

Guidance and Limits

Children need guidance and limits in order to make simple decisions. Asking children A Wh at yoo likd ta
eat?0 fowhat woul d vy owil mostlikkely endan awlmiaertiatds not acceptable to the adult.

For example, if you ask a child what they would like to eat, you are open to the possible answer of fice-
cream and a chocolate bara The child has not answered your question incorrectly d in fact, quite the
opposite, they have communicated openly with you.

Offering children completely open-ended choices sets children up for failure as the early childhood
professional, in most cases, wi | | need to override thecamhnhiddst deédbdisice
ability and willingness to make future decisions if asked. To assist in allowing children to have reasonable

choices, the early childhood professional should begin with providing children with guidance and a limited

choice.

For example, when asking a child what they would like to eat, using guidance and limited choice, the early
childhood professional could offer two appropriate suggestions. This provides boundaries to a child and
encourages them to choose from two options. As the child gets older, more options can be introduced.

Choice Within the Environment

Opportunities for children to make decisions must be considered

when setting up the environment. The routine within the service

and within each room should remain flexible to allow for

chil drends needs and different feelings. While the ro
environment provides some structure to the learning, it should

also allow for times when children can choose what they would

like to engage in. Children of all ages feel empowered and in

control of their own play when they are able to make their own

choices.

Providing Opportunity to Make Decisions
Providing opportunities throughout the day for children to make their own decisions can only occur when and
where it is safe to do so. Examples of this can be to:

e let the children decide where they eat their lunch

e allow the children to choose activities for the daily program

e encourage the children to design the obstacle course for the day (there would need to be close adult
supervision with this)

e encourage the children to assist with devising the class duleséor room limits
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